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INTRODUCTION

“Education is the silver bullet to improve this Nation's standing worldwide…and our teachers know that.” 










                   Solomon Ortiz

Youth Embracing Diversity in Education Conferences

In 2008, The Lakehead District School Board (LDSB) launched the Youth Embracing Diversity in Education (YEDE) Conferences. Students were invited to learn about diversity and became leaders helping to make their schools more welcoming, accepting and inclusive.  

The Regional Multicultural Youth Council (RMYC) has led workshops at YEDE conferences since they were introduced.  Initially only students from Lakehead Public Schools attended. This changed in 2011 when the Youth Council requested for YEDE forums be inclusive, and suggested that student delegates be invited from all school boards. Three years later, YEDE conferences were replaced by “We Day” forums until this year. 

Creating Accepting, Inclusive and Safer Schools Project

In 2012 the RMYC launched a project to raise awareness about Ontario’s Equity and Inclusive Education Strategy among Northwestern Ontario students. This was funded by the Ministry of Education and we partnered with the Lakehead District School Board, Thunder Bay Catholic District School Board and Nishnawbe Aski Nation to connect with all students. 

The RMYC’s participation at YEDE conferences was a great opportunity to promote Ontario’s Equity and Inclusive Education Strategy.  When YEDE conferences were suspended in favour of “We Day” rallies, the new events were not ideal for engaging students in our project.  With the Lakehead District School Board as the lead group for implementing the Ministry’s Education Strategy across the region, we requested for a resumption of YEDE conferences to complement our project.  

After a three year break, we were pleased to participate in this year’s YEDE conference. 
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EXECUTIVE SUMMARY

  “The kids in our classroom are infinitely more significant than the subject matter we teach” Meladee McCarty

On April 21, 2017, The Lakehead District School Board (LDSB) hosted a Youth Embracing Diversity in Education (YEDE) Student Conference after a three year absence.  The event was held at the Victoria Inn and attended by more than one hundred and thirty students from English publicly funded school boards across Northwestern Ontario.

The conference featured a guest speaker, team-building exercises and a series of workshops. The RMYC led two consecutive sessions on Multiculturalism in schools. In an on-going campaign to promote Ontario's Equity and Inclusive Education Strategy, participants discussed Canadian multiculturalism and came up with ideas to address racism and discrimination.

A survey during the workshop revealed responses similar to the 2013 YEDE conference. Incidents of racism against First Nations students topped the list. Aboriginal students were dropping out of school because they did not feel welcome, accepted, included and equal. They experience racially motivated verbal and physical assaults, and feel teachers were not doing enough to intervene.  They wait for fights or serious threats and then call the police to take action.  Usually it is the Aboriginal students acting in self defense who often got charged.

The word "nigger" appeared in more questionnaires than ever before.  Black students cited an increase in name calling, taunting and being singled out or excluded in various activities. Muslim, Islam, and hijab, were mentioned more than the word Arab. East Indians, Pakistanis and Orientals were also identified as targets of racism. Gays and females were subject to sexist comments, female stereotypes, gender bias. They were often teased and treated rudely.  

Bullying is increasing and most of it cyber-bullying. The popularity of social media added to the problem of racism, homophobia and sexism via the internet. Hurtful and demeaning messages are increasingly being shared anonymously and privately with a public audience.  

There is a general feeling that more needs to be done by schools, teachers and staff to involve students in activities promote respect and that teach everyone to get along. This being the first YEDE conference after the release of the Truth and Reconciliation Commission (TRC) of Canada’s Calls to Action, schools should adopt the recommendations and act accordingly.
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RECOMMENDATIONS

“If a child can’t learn the way we teach, maybe we should teach the way they learn”  Ignacio Estrada

1. 
Schools should formally ‘educate’ students on the code of conduct. Teachers must devote time to discuss the school’s code of behaviour so that students know the rules, what is expected of them and the consequences of misbehaving, bullying, violence, hate speech and so forth. Respect, tolerance, compassion are part of creating a welcoming, accepting and inclusive climate in schools.

2.
Schools should consult regularly with students and treat them as stakeholders who are part of the solution to the problems they face. Teachers should provide opportunities for dialogue with students on how they are being treated and how they want their issues addressed. There should be simple ways to monitor the effectiveness of policies, procedures and practices being applied, and gather feedback on the impacts.

3.
Schools must have student-friendly complaint processes to record and report problems.  This can involve using simple forms, or a ‘Crime Stoppers’ format if students are afraid of being quizzed, victimization or retaliation. The RMYC’s Racial Incident Reporting Form (at the end this report) was developed to document what happened and get the complainant’s input to resolve the matter.  Any forms should be simple and easily accessible. Students should know where to get and take them to, and when to expect a response. An evaluation of the process and outcomes is essential for credibility and to see change.

4. 
Schools should teach restorative practices and train student leaders to mediate conflict. This will directly involve students in resolving disputes, solving arguments and diffusing tensions by talking things out instead of fighting. Peer mediation encourages victims and perpetrators to get together to discuss their problem and seek compromises with the help and support of friends. Solutions reached this way put closure to the case, facilitate healing, eliminate fear of retaliation and the scare of revenge.  

5. 
Course credits and community hours should be awarded to students working on school and community projects that enhance acceptance, inclusion, wellness, safety and graduation. Students can learn restorative practises, mediation, character development, and ways to improve the learning environment for everyone. An in-school placement program should be developed for students at risk of dropping out to earn credits for planning, organizing and participating in inclusive events with the guidance of teachers.
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6. 
School uniforms should be introduced in public schools to promote inclusion, team-spirit, decency, neatness, and eliminate clothes status. Getting rid of the ‘fashion contest’ at school will take care of social class labelling, superficial discrimination and exclusion due to attire.  School uniforms will reduce incidents where students from disadvantaged homes skip classes and miss on learning because they do not have good clothes to fit in.   This way, they will focus on studying and graduating.

7.
In the spirit of the Truth and Reconciliation Commission's Calls to Action, all Canadians need to know and understand the history of Indigenous people from their perspective. This begins by being aware of the First Nations whose traditional lands we are on. The singing of our National Anthem at the beginning of each school day should be followed by acknowledging original inhabitants of the territory we now share, and a reaffirmation of Canadian multicultural values of inclusion, respect, equality and diversity.
8.  
The education curriculum must be revamped in response to Ontario and Canada’s commitment to The Truth and Reconciliation Commission’s Calls to Action, and Premier Kathleen Wynne’s pledge that “the province will teach a new generation of students the truth about our shared history.” Content should include Indigenous Seven Sacred Teachings to complement our multicultural values. For a new relationship of mutual respect and understanding, a credit course on Indigenous people with cultural teachings, visits to reserves and participation at events should be mandatory for all students to counter the ignorance that feeds stereotypes and breeds racism and discrimination.

9.
School boards should hire diverse teachers  who reflect the student population and work with students and teachers unions to retain the best educators. Role model teachers motivate, inspire and guide students to succeed. Racialized and minority students need to see significant others they identify with to improve communication, bridge cultural gaps and establish confidence in the education system. When students see diverse teachers working together it also becomes normal for different students to mix and learn to get along.  Teachers and school principals should be hired, promoted and retained based on the ability to engage students. Biased or insensitive teachers must be weeded out to improve student connection and achieve higher attendance levels. Bad racist teachers stifle student potential to learn, kill ambition and destroy the desire to attend school. Parents concerned about unfair treatment, and their children dropping out will seek alternatives to public system, and may create their own schools as is happening among First Nations, Black and some religious communities. 
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10.
Boards of education should have a balanced distribution of male and female teachers in all schools. Gender preference should be reflected in publicly funded schools to meet the needs of students and address the personal challenges that may be facing.  There are definite roles for male and female role models.  Schools should aspire to provide whatever is missing for students being raised in a female or male -headed single parent homes for a more holistic approach to learning and personal growth. 

11.
School Councils should be promoted as vital links between schools and the community. Both students and parents should be familiar with their school councils, how they work, and the role they play.  Assemblies are the ideal for introducing school councils to students, and town-hall/community meetings are practical for connecting with the public.  Parents must work with the school councils and provide input to ensure that their children are accepted, supported, feel safe, and included in all activities.
12.
The Lakehead District School Board should continue hosting YEDE conferences to engage students as active partners in creating accepting, inclusive and safer schools. Schools should have home-room monitors and send them as delegates to YEDE forums, and provide them with opportunities to report what they learn to the class. They must be trained to communicate effectively and supported to advocate for diversity, equality and respect. The RMYC has used YEDE conferences to recruit Youth Council leaders who have become culturally sensitive ambassadors for anti-racism, equity and social justice issues at school and in the community. Likewise, YEDE delegates can be trained to promote Ontario’s Equity and Inclusive Education Strategy/Accepting School Act and create accepting and inclusive schools where everyone feels they belong. Helping students to stay in school will counter the potential recruitment of school drop-outs to join gangs, and the temptation of radicalization by extremist groups.
13.
The Ministry of Education should have Ontario’s Equity and Inclusive Education Strategy and the Accepting School Act integrated into education curriculum, hire teachers with the best student engagement skills to reduce attrition, provide incentives for student retention and not let schools keep funds after they drop out, and fund student-led initiatives to monitor impacts. Good schools and programs have more influence than all social and family risk factors combined because they are effective in producing higher graduation rates for at-risk students. The key aspect is engaging students in inclusive supportive environments which keep them attending classes. Schools should not keep any funds after students drop out, so that teachers can work harder to reduce attrition.  Students must provide feedback on policies and practices.
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Teachers can make or break a student. Bad teachers can shut doors to potential careers, a productive life and a brighter future. Those who encourage, motivate and inspire their students are true social transformers. Racist teachers with no morals will not change prejudices, stereotypes and attitudes, advance multiculturalism and equity.  

From our brainstorming sessions, ideal candidates to be trained and hired as teachers in our publicly funded education system should have the following qualities and attributes:  

* 
Accountability: Teachers educate the nation, and must be accountable for their deeds and actions. They are role models and hold positions of significance their students look-up to. They must lead by example and act the same way they expect students to behave--showing that it is normal for different races/cultures to mix and get along. 

* 
Empathy: Teachers must be open-minded and sensitive to their student’s struggles. Even though they may not have personally experienced similar problems, they should learn to relate to the social and mental situations faced by students. Putting themselves in the student’s shoes will help to build trust and bridge the gaps! 
*  
Culturally Awareness and Sensitivity: Teachers should not be racist, prejudiced or discriminating. They should respect cultural differences, avoid stereotypes and racial bias. They must treat all students fairly and see students from different races and cultures (Indigenous, black, Muslim, white, Oriental, etc) as part of the Canadian mosaic and teach them tolerance. Every student should be respected and valued to have a positive attitude about school experiences, and enjoy attending all classes. 
*  
Adaptability: Good teachers must always be willing to adapt to meet the needs of students. Children from different backgrounds learn differently and teachers should do their best to communicate and connect with them.  For instance, when teaching a class where some of the students do not understand the concept or cannot comprehend the content, the teacher must come up with a different way of delivering the lesson.  This way all students are engaged and participate in the learning process equitably.

*  
Firm: Good teachers must explain the school’s code of behavior well, and do their best to enforce rules fairly. This will help students to develop character, learn discipline, show respect and know good manners. Character development molds personality, shapes attitudes into habits, and lays the foundation for civility and mutual respect.
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*  
Observant: Good teachers must be aware of social situations and acknowledge the struggles their students are facing. They should observe gestures and body language for effective communication, and figure out the best way to engage their students so that they can reach their full potential.
 * 
 Forgiving: Good teachers must be ready to forgive students, parents and other teachers from hurtful actions, comments or accusations that undermine their ability to focus, teach well and embrace everyone. They should not hold grudges and feelings of revenge that can scare or exclude some students.

* 
Creative: Good teachers should be smart and wise enough to make learning fun! They must find creative ways to teach that are engaging and enjoyable to grab their students’ attention. They should make students feel comfortable to learn, participate in conversations and look forward to going to school every day. 

* 
Advocates: Good teachers should uphold our national ideals and social values of equality, respect and celebrating diversity. They should regard teaching as a duty to improve our quality of life and standard of living while promoting multiculturalism, human rights and anti-racism to enhance citizenship development and nation building.  They should also advocate for adequate resources to level the playing field for their students--and must not go on strike just for their wages. 

*  
Evolving: Good teachers must self-reflect and continuously look for ways to improve themselves and connect well with their students. They should evolve with the times making schools ideal factories for producing a skilled workforce for a changing world, and good citizens who are enlightened about shared Canadian values, and embrace multiculturalism to create a future where diversity and getting along are normal.  

* 
Dedicated: Good teachers should be dedicated and committed to sharing knowledge and challenge students to recognize their talents and strengths. They should do their utmost best to help students stay in school and realize their true learning potential.

*.
Caring and Warm: Good teachers must have a peasant and cheerful personality, a friendly attitude, be kind, and easily approachable by all students regardless of race, culture, religion and so forth. They must not hold any prejudices that prevent students from succeeding and benefitting equally from our publicly funded education system.
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14.
Provincial and federal governments should invest in kindergarten and elementary education programs to provide a strong foundation for learning and offer incentives to school boards to keep students in school.  Studies confirm that early education is critical to lay the base for learning and enjoying school. Having diverse teachers who reflect the student population during the early years of schooling will enhance the detection of problems related to reading, writing and math that are essential for student achievement. Poor academic performance in early grade tests can predict one third of high school drop-outs, and half of all high school drop-outs are identifiable in Grade 7.  This can be addressed by being proactive and investing adequately in programs, resources, interventions and supports. The best teachers are those keen to help all students to stay in school and graduate. Thus, schools should not be allowed to keep the fees of students who dropout to motivate teachers to do more to retain students.

15.
The Ministry of Advanced Education and Skills Development should have Ontario’s Equity and Inclusive Education Strategy, Multiculturalism and the Truth and Reconciliation Commission’s Calls to Action integrated into teacher training curriculum, and the best teacher-trainees selected and hired to advance our national values of diversity, equality and respect and ‘teach a new generation of students the truth about our shared history’.  Schools play a key role to educate the nation, promote Canadian dentity and shape our collective social values. We need teachers who subscribe to multiculturalism, support Ontario’s Equity and Inclusive Education Strategy and will help to implement the TRC’s Calls to Action. 

As forefront workers in the system, they should embrace diversity, believe in equality and mutual respect, are committed to and accountable for producing citizens, leaders, and a work-force of educators, police officers, administrators, policy makers and so forth, who are culturally sensitive to break the cycles of racism, prejudice and discrimination that exist today. 

16.
The City of Thunder Bay Children’s Advocate should consult often with schools, social service agencies and youths to develop strategies, share resources and secure funding to enhance the Children’s Charter. Schools reflect what exists in the community, and social issues such as poverty, crime, violence, discrimination, and boredom influence children’s potential to learn. Social development studies reveal that the quality of life and standard of living improve with every year of schooling completed and level of education attained. Therefore, implementing Thunder Bay Children’s Charter will enhance our prosperity, safety and security when children stay in school and graduate.  
12

2017 YEDE STUDENT CONFERENCE

 “All of us do not have equal talent, but all us should have equal opportunity to develop our talent”  

          









                  John F. Kennedy

After a three-year absence (2014/2015/2016), this year saw a return of the YEDE Student Conference.  Plans for the event began in the fall of 2016.  The RMYC members met with the Lakehead Public Schools Education Officer Ms. Leslie Hynes to discuss about the conference and the role the youth council would play.   

The RMYC formed a Student Working Group made up of student representatives. Each high school in Thunder Bay nominated four students as members of the Working Group to discuss their perspectives on racism and discrimination, and share what is happening in their respective schools on these issues. This provided gave us a picture to decide on a relevant topic and structure for a workshop.  

The Student Working Group met monthly to discuss what was happening in schools. The chair of the Lakehead District School Board, Ms. Deborah Massaro, and Robyn Sulkko, Lakehead District School Board Student Trustee attended the first meeting. Councillor Frank Pullia, Thunder Bay Children’s Advocate came to the last planning meeting. “Multiculturalism in Schools--From Different Pasts to a Common Future” was became the theme of the workshop.

The YEDE conference took place at the Victoria Inn on May 21, 2017. All English publicly funded school boards were invited to send delegates. Over 130 students from different schools across Northwestern Ontario attended.  

The conference began with a prayer and smudging by an Elder, followed by a motivational speaker, Michael Redhead Champagne, from the North-end of Winnipeg. His speech was on youth empowerment through developing relationships. Youth engagement, facilitation, community organizing and mobilization are strategies he applies in his work.

The morning session ended with "blanket exercise" where participants took on the roles of Indigenous peoples in Canada. Standing on blankets that represented the land, they embarked on a journey of the settlement of Canada. They walked through pre-contact, treaty-making, colonization and resistance.  Two facilitators from Aboriginal Initiatives Program at Lakehead University served as narrators depicting European colonizers.  This was an educational exercise that put into context this year’s commemoration of Canada’s 150 years of Confederation, and how to move forward with the Truth and Reconciliation Commission’s Calls to Action.
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THE WORKSHOPS

“The whole purpose of education is to turn mirrors into windows” Sydney J. Harris

The afternoon was devoted to 6 concurrent workshops on: Sexism/Gender Issues, Homophobia, Islamophobia, Laughter Yoga, Inclusion in Education, and Multiculturalism. Students were asked to choose two of the sessions.
The RMYC workshop: Multiculturalism in Schools  
The RMYC led two consecutive sessions on "Multiculturalism in Schools -- From Different Pasts to a Common Future". The objective was to discuss multiculturalism and get their input on the nature of racism and discrimination in their schools.  Four facilitators (Chance Angus, Jadyn Bellavance, Mumusha Htoo, and Lahama Naeem) led the workshops. They began by asking participants to share their ideas about multiculturalism.

On Multiculturalism, the students used terms such as 'many cultures', 'different cultures living together', 'people practicing their traditions side by side', 'respecting other cultures and beliefs', 'accepting unique lifestyles', 'unity through the diversity', 'tolerance of others', 'appreciating cultural differences', 'diverse people living in harmony', ‘recognizing human rights', ‘tolerance’, and 'upholding human dignity'.

On the pros, students liked the idea of people from different races and cultural backgrounds living together and getting along.  Multiculturalism includes all people.  It is a way of integrating everyone and appreciating diversity. It acknowledges and celebrates the pluralistic nature of Canadian society. People are free to practice their culture and traditions. Anyone is free to be who they are and live freely. Equality for everyone regardless of how they look, their race, culture, religion, gender, sexual orientation, etc. Multiculturalism promotes human rights and human dignity.

For the cons, the participants mentioned potential areas of conflict when traditional values and beliefs among different groups clash. Problems arise when cultural practices violate basic human rights, or religious beliefs differ with social values of the Canadian social mainstream.  Examples given were the wearing of the hijab, niqab, burka or turban, carrying a kirpan which are different ways to dress. Honour killings, Sharia law, female genital circumcision and polygamy are also practices which go against the accepted social norms.
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THE SURVEY

“Intelligence plus character — that is the true goal of education” Martin Luther King, Jr.

Participants were given a simple questionnaire and asked to write responses to the following: (1) Incidents of racism and discrimination they had seen or experienced at school; (2) How and where students can go to report. (3) What schools can do to address problems, and (4) What students can do to be part of the solution. Input from the Working Group is part of the survey.
1.  List incidents of racism or discrimination you have seen or heard at school:

*  Discrimination against Aboriginals / Calling them names

-  Mimicking accents of other cultures

-  Being teased because you are Black

-  Being excluded because you are gay

-  Being told you are black -- go play basketball

-  Harassment because you are a girl -- being told not to play sports with boys

-  Open jokes about Africans and other cultures

-  Being told that you are white ... that is why you cannot play basketball

-  Students excluded from games during lunch because of their Islamic background

-  Not wanting to be in groups with other students because of their ethnicity

-  Students being bullied because they are from a different culture

-  Labelling someone an immigrant in a rude way

*  Graffiti -- writing racist names and derogatory jokes

*  Calling people 'Niggers' / Being called ‘Niglet’

-  Making fun of my gay friends and refusing to use proper nouns for ‘trans’ people

*  Stereotyping people because of their race and culture
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*  People being left out because of their religion, culture, clothes they wear

*  Referring to Muslims/Moslems as terrorists

-  Racial slurs and being mean towards other students

-  Discriminated against for being a girl and being disrespected 

-  Aboriginal students stereotyped for missing school and using drugs

-  Saying that students always get into trouble because they are First Nations

*  Discrimination against Aboriginals and assuming that all native people are drunks

*  People making fun of those who wear hijabs or Turbans / Rag heads

-  Disrespecting Aboriginal culture and making Pow Wow sounds as a joke.

*  Having fun with racist jokes and racist names

*  Using the internet to saying racist stuff

*  Stereotypes being said in front of students from other cultures

*  Racist slurs and being rude to people of other races

-  People from other cultures being left alone and excluded 

-  People thinking less of other people who are different and saying so openly

-  Avoiding and shunning students from different cultures

*  Students messaging each other about other person's culture

*  Discriminating other students because of what they wear

-   People assuming that if someone has a darker skin they are from another country 

-   Fighting, People clashing because they are from different reserves   
         *   Responses with a significant number of similar comments

(Students from some smaller schools said most of them knew each other well because they had to do things together and learn to get along.  
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Students from the Thunder Bay Catholic District School Board acknowledged that school uniforms they wear promoted team spirit.  Wearing the same clothes made everyone feel they belong and encouraged a sense of togetherness. This fostered inclusion and respect.  Students identified with each other stood up for others to support them when they were being mistreated or left out.  They said that school uniforms motivated students to intervene when one of their ‘team’ members was being mistreated, excluded, or discriminated against.  School uniforms created a common bond among students and encouraged them to work together as family.

2.   Suggestions/Ideas of how or where students can go to report discrimination:

*  Guidance counsellors

*  Teachers and staff

*   School Principals

*  Parents / Family members / Guardians

*  Anonymous slips of paper / Suggestion box

*  Talk about it on Social Media

-  The police

*  Student Services / Support workers

*  Multicultural groups

*  Anyone with authority

-  Student Council 

* Student clubs

*  People they trust

*  Friends

*  Any adult in the school

        +  Police were not mentioned as go to people by many students 
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3.   What can schools, school principals, teachers and staff do to stop racism?

*  Devote more time to talk about racism and discuss what is happening

*  Staff can make consequences more serious than they are now

*  Organize activities/events that promote inclusion and respect

*  Make announcements that racism and discrimination not tolerated

*  Have discussions with students causing problems and help them

-  Revoke privileges and give detentions etc) to students making racist remarks

* Talk with the trouble-makers and bullies and find out the help they need

*  Punish racists so that they know it is wrong and cannot get away with it

*  More education is schools about multiculturalism, respect, anti-racism, diversity, etc.

-  Make presentations to raise awareness and show appreciation of different people

*  Warn students regularly that there are consequences for being racist  

*  Hire multicultural staff or train teachers to be culturally sensitive to their students

*  Make regular announcements that all students are valued and respected

-  Remind students that racism and discrimination are violations of human rights

*  Educate students about Indigenous people and the Treaties we signed

-  Have 'everyone matters day' with talks about inclusion, racism and discrimination

*  Give students opportunities and convenient spaces to talk about their problems at school

-  Watch out for racism and stopping racist jokes, stereotypes and discrimination at school

*  Teach students how to intervene when they see racism happening

-  Encourage teachers to talk about multiculturalism, racism and discrimination 

*  Encourage students to report the problems they see 

-  Celebrate diversity and hang posters promoting multiculturalism, acceptance, etc.
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*  Teach the difference between freedom of expression and hate speech

*  Have assemblies to promote togetherness and respect for everyone

-  Educate students about how bad it is to be racist and to discriminate

*  Invite multicultural groups to talk about diversity and anti-racism

-  Encourage students to form multicultural clubs

*  Train teachers and staff to spot racism and intervene to stop it

*  Educate students about using modern technology wisely / cyber-bullying

*  Teach students to stand up against racism and discrimination

-  Train students to be on the lookout for racism and encourage them to report it

*  Organize multicultural activities and events that include everyone

*  Harsher punishments against racists

-  Promote activities that challenge and counter stereotypes

*  Call parents when students are racist to show that this is a serious offence

* Have schools declare as racism, discrimination, bullying, sexism, homophobic - free zones

-  Hold workshops for victims of racism and for the perpetrators of the problem 

*  Listen to the students and get their ideas to deal with racism

-   Promote kindness and inclusion and encourage students to watch out for each other 

-  Have more discussions in schools about human rights

*   Have schools organize ‘everyone matters’ days to remind students to respect others

-   Train students to make presentations and to speak about racism

*   Support student groups and clubs such as Natural Helpers

*   Have ‘zero’ tolerance for name calling, racism and discrimination  

-  Announce daily that every student should feel safe and racism will not be tolerated!
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4.    What can students do to help eliminate racism and discrimination?

-  Come together as a community and expose what is happening

*  Stand up for each other and say something when they see racism and discrimination

*  Support the victims of racism to show that you care and they are not alone

*  Help victims and go with them to tell someone

-  Learn about racism and discrimination and how to stop it

-  Encourage everyone who sees or experiences racism to talk

*  Make sure you report it to school authorities

*  Organize workshops to discuss the problem and come up with solutions

-  Use your voice to speak out against racism and discrimination

*  Talk to parents, teachers, staff, guidance counselors, student councils

-   Make class presentations about racism and discrimination

-  Stop making racist jokes or laughing at jokes, put down, other races and cultures

*  Be kind to others, show love and respect for each other

*  Stand up to racist bullies

-  Organize assemblies and events that bring people together to learn to get along

*  Talk to school principals, teachers and staff openly about what is going on 

*  Form groups to ensure that all students feel accepted and included

-  Create groups to mediate when incidents happen and help the victims

*  Educate the racists to change their attitudes

-   Rallies to empower students to be proud of who they are.

*  Be nice to each other, show compassion and respect 

-  Show compassion, watch out for each other and make sure everyone is treated fairly
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COMMENTS AND ANALYSIS

“Education is the key to unlock the golden door of freedom” George Washington Carver
Responses on the survey were not that different from the last YEDE conference in 2013, and the information we gathered during the RMYC Equity and Inclusive Education Strategy Project.  But racism targeting Aboriginal people seems to be getting worse.  From the survey, Student Working Group meetings and focus groups at Dennis Franklin Cromarty (DFC) First Nations High School, Indegenous students face the brunt of racial insults, name calling and physical assaults. Stereotypes of drunks, bums, druggies, lazy, dirty, welfare bums, savages, Squaws and so forth are common.  A lot of it is posted on various mediums of social media.

First Nations students coming from remote reserves to attend school in the city are familiar with racist talk, put downs and insults by total strangers they do not know. Some students said: “It makes you wonder if you are welcome to stay in the city and attend school.  When you go shopping or to school riding city busses you are told to go back to where you came from. You feel embarrassed wondering what to do or say. It makes you afraid to use city transit and this affects school attendance.”  Many are scared to walk alone at night afraid of being jumped. 

Some Metis students heard it from both sides.  In the company of non-Indigenous people who did not recognize their Metis heritage, they heard first-hand the jokes, stereotypes and the derogatory comments about Aboriginal people.  It was mainly a few students who were very vocal and took command of the conversation making racist remarks that went unchallenged.  Not even the well-meaning friends or other enlightened students seemed to have the courage to challenge the racist remarks or gain confidence to correct misinformation, or inaccurate comments.  

The Metis students were also exposed to racist experiences as victims, and witnessed racism against their peers. They saw Indigenous students who are a minority in the schools and powerless to confront the racism alone being teased or attacked.  It is easy to see the pain and hopelessness when they share stories about unfriendly and hostile environment they have to study under. It is demoralizing, affects their self esteem and how they percieve themselves as ‘half-breeds”.  With no external intervention on their behalf to stop the racism, some take matters in their hands and fight back, or just give up and quit school. Fighting back often means more negative repercussions including being charged with uttering threats or assault if they are involved in physical altercations.
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Black students said the word "Nigger" was being used more freely now. Some feel that press coverage in the media in recent years has flooded social media and derogatory words are being used more casually that ever before. The political climate in the United States where the current president publicly demeans groups of people by race, religion and gender is making it alright to say anything in the name of free speech.  Some young people also feel that the use of explicit words like ‘nigger’ or ‘bitch’ in songs and videos encourages people to make similar comments.  Hiding behind lyrics and freedom of expression makes it difficult to judge whether people are openly racist or merely copy-cats using words that demean and hurt others. 

Black children raised in mixed couples and those adopted, being fostered or in white families share stories of being exposed to racism at school.  They are treated as normal children and well loved at home. But it is shocking reality when they face racist attitudes and comments outside their immediate families. They cannot understand why the same while folks who raise them, adopted them, or are fostering them would call them names, and discriminate against  them.  It is more disheartening when teachers are unable to intervene and help them, or become part of the problem by treating them as if they do not know better.  This causes confusion and creates mental stress on the young students caught between the racial divide.  

Frequent media coverage about Muslims that links Islam with terrorism has flooded the social media where people freely share their opinions, hatred or resentment out of fear. International events of bombings widely broadcast over the internet and easily accessible via the internet make it easy to read the stereotypes, prejudices and racist comments that are widely shared. Domestic incidents involving terrorist threats, religious comments about Muslim faith and related shootings have also been widely covered by the media.  

The backlash has been evident with incidents of Islamaphobia on the increase. Men with Arabic names are labeled, and feared as potential terrorist.  Women wearing hijabs or niqabs are easy targets for discrimination.  Again, because of their fair skin, when men are not wearing a beard or head-dress and women the hijab or niqab, some can easily pass as white and hear all the negative comments being said about Islam.   

It is very frustrating to hear the inaccuracies about Muslim religion and the Koran.  Comments taken out of context and generalizations about “killing infidels”, and stereotypes of women head-gear as oppression make it difficult to engage in an educational dialogue about the facts. .    
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East Indians, Sikhs and Orientals are also conspicuous targets of racism with terms such as ‘rag/towel head’ and ‘cat-eyes’ used to tease and make jokes. The common stereotypes about East Indians include the foods they eat, the spices they use, and how they speak (the accent). It’s all due to ignorance and fear mongering.  Things could easily have been worse due to a rapid rise of the East Indian population in Thunder Bay.  We believe that the Festival of India, an annual free event hosted by representatives of the East Indian community each summer in the city has done a lot to informally introduce and educate the general public.  The event has helped to build bridges and allay the myths about East Indians and their culture.     

Sikhs are often teased about their turbans and the kirpan--a ceremonial dagger.  This irritates those who feel it is a weapon and should be banned in public.  The wearing of the turban with the Royal Canadian Mounted Police uniform created tensions among those who felt that Canadian tradition was being changed to accommodate a minority group. The legacy of the Air India tragedy fed arguments that some immigrant groups were bringing their domestic problems to Canada. However, the fact that Canada’s current Minister of Defense, several cabinet ministers and members of parliament on our federal and provincial governments has made Sikhs more visible across the country. 

Orientals still face racism and discrimination even though we buy many of their products in our shops. The teasing and taunting is relentless, with jokes about eating pets -- cats and dogs.  Many of the racial stereotypes are based on total ignorance.   The fact that many people laugh makes it harder for victims to confront the whole group who seem to find it funny. 


This time around, there were not many comments about Jews, except the symbols of swastikas on line and graffiti emblems painted on walls. This can be associated with white supremacist groups that seem to be mushrooming and thriving via social media. 

Gays are also an easy target for teasing, bullying, harassment and discrimination. In spite of progress being made by prominent politicians, sports celebrities, artists, priests, teachers and community leaders coming out, many students are shy and still scared to declare their sexual orientation.  They are afraid of being rejected by either gender and excluded from sports and social activities. Two-spirited youths among First Nations seem to be worse off because many reserves have been slow to accept homosexuality as a lifestyle. Some anti-gay and hurtful messages are posted on line or displayed as graffiti.
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Some girls said they encountered sexist stereotypes and gender biases and discrimination.  They were not welcome to participate in casual sports, teased as tomboys and not encouraged to participate in once male dominated games such as hockey, or baseball. Many were still uncomfortable to report the discrimination or sexist comments for fear of retaliation, being left out or avoided for dates and other social relationships. 

Students say that incidents of bullying are a serious problem. There is a lot of verbal abuse to harass and threaten other students, taunting, teasing and some out-right shoving.  This is very common among racialized and minority students who are different and considered weaker to fight back.  Much of the bullying happens behind the scene out of the teachers and school authorities’ sight.  Other students do not usually want to be involved and this makes the victim feel they are alone.  

Cyber-bullying Easy access to social media is making cyber-bulling and hate comments a major problem. The anonymity associated with use of modern technology in privately, yet become very public when posted or shared makes it difficult to address. The shame and embarrassment created by the exposing personal stories that should be secret and distributing confidential information can cause mental stress.

Teachers and school authorities are the common go-to people to report problems.  But many students feel that more can be done by school authorities to deal with complaints, and resolve problems.  The police were not very popular with students, and many do not feel comfortable to approach officers to report problems or seek help.  This reveals the need to build trust and establish positive relationships with a service intended to protect and help them. 

An overwhelming number of students are concerned about racism and discrimination, and support the RMYC’s campaign to create accepting and inclusive schools. More opportunities to interact and get to know each other better socially will help to bring students together. They also feel that receptions and orientations will help Aboriginals, new immigrant, refugee and minority youths to fit in. Teaching common values, social etiquette, courtesy, good manners and acceptable behaviour will enhance compatibility. Dressing appropriately, body image and language will transform perceptions at school or in public. School uniforms help to address class and status barriers and encourage more mixing so that targeted student groups do not just hang out with their own and reinforce the same behaviours, attitudes and stereotypes.
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THUNDER BAY AREA SCHOOL BOARDS TACKLE HIGH STUDENT ABSETEEISM

Students in the Thunder Bay region miss significantly more class time than students in the rest of Ontario.
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 Mar 29, 2017 8:10 AM by: Gary Rinne
Superintendent of Education at the Lakehead District Public School Board, Colleen Kappel.

THUNDER BAY -- School boards in Thunder Bay and across northwestern Ontario are confronting a high rate of student absenteeism.

Data supplied to the boards by the Ministry of Education shows that nearly 22 per cent of elementary school students are chronically absent, a rate considerably higher than the average of 13 per cent for school boards across the province.

As a result, the area boards are going to conduct more research, ramp up their surveillance of the problem, consider strategies for dealing with it, and launch a campaign to make school communities more aware of the seriousness of the issue.

A student is deemed to be chronically absent after being away from class at least two days each month on average over the course of the school year.

"It impacts student learning, and consistency as well. It's hard to give a student the support they need when there are many absences," said Colleen Kappel, Superintendent of Education at the Lakehead District Public School Board, during an interview with tbnewswatch.com.

David Tamblyn, Director of Education for the Superior-Greenstone District School Board, added that research shows students who have high absenteeism in elementary school carry the problem over to high school, where "it can even lead to dropping out."

Tamblyn said there are a number of contributors to absenteeism, including some that affect rural boards in particular. 
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"A lot of it can be around travel. There may be doctors' appointments, dental appointments where parents need to bring their child into Thunder Bay, and that lends itself to absenteeism."  He said extracurricular activities such as hockey tournaments also play a role, and that "there's a lot around mental health."

In the months to come, board officials across the northwest will work with attendance counselors to get a better sense of issues leading to absenteeism.

But some steps have already been taken. At the Lakehead board, a pilot project saw a recent enhancement of the Safe Arrival program at three schools, in which parents are required to call in if their children will be absent.  Kappel said the automated system will be expanded to all schools next fall, as "it is having an impact on improving attendance."

She noted that the system also helps ensure the safety of students in the case of absences that may otherwise be unexplained. "Parents are calling in more regularly, and then we're not as concerned because we know where the student is."

Kappel said a Lakehead University faculty member has also been enlisted to help identify absenteeism trends over the past couple of years. "What we're finding is that people are coding absences differently...so we're trying to get a handle on that so we're comparing apples to apples."  She said the boards need to know the historical trends at both the elementary and secondary levels in order to establish a baseline which can be used to track progress in dealing with the problem.

Data for absenteeism at the secondary level has been more difficult to gather, partly because statistics need to be collected for attendance by students in each of four courses per term. Currently the ministry only provides the information from the elementary level, but Kappel said board officials are "trying to really dig into" the secondary school attendance data as well.

As for future steps, the area boards are poised to make a public announcement in May related to absenteeism.  "We're working through strategies that we think are going to support better attendance at school...We're certainly looking at providing schools with the tools they need to implement the campaign," Kappel said.

Tamblyn added that eight boards across the northwest will be involved in the project. 
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ENCOURAGE MARGINALIZED STUDENTS TO FOLLOW THEIR PASSION
Academic barriers still exist for minority youth.   Toronto Star 

High school graduation season was marked by a good news story this year. Ontario’s province-wide graduation rate reached an all-time high, with nearly 80 per cent of students finishing high school in four years.

But while there's reason to celebrate, that number also belies a persistent and troubling reality. Kids from minority groups, and Black boys in particular, are still disproportionately likely to drop out before graduation.

It is essential that Ontario’s Ministry of Education and school boards across the province close the gaps between those students and their more privileged classmates. That means ending or adjusting practices that disproportionately disadvantage minority students, and increasing programs that support students in need.

School should be an equalizing force, where every child has the same opportunity to learn and graduates with the same chance for success. But in too many cases Ontario schools seem actually to compound disparities for young members of minority populations.

A York University report released this year found that Black students in the GTA are more than twice as likely to have been suspended from school at some point, as compared to their non-Black classmates.  Black students are two times more likely to be enrolled in applied courses, instead of the “academic” ones that set kids on a path to university. This process, known as “streaming,” contributes to Black students feeling stifled and “gradually worn down” at school, the report said.

Last year, Black male students in the Peel District School Board told a focus group they had been left out of social situations, heard racist comments from classmates, faced greater suspicion when problems occurred, and greater surprise from non-Black teachers and students when they got good marks.

Racial and cultural inequality in schools reaches beyond the Black population. Students who immigrated to Canada have been found to have a higher dropout rate than students who were born here. And the older a kid was when they arrived in Canada, the less likely they are to finish high school.
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Aboriginal students have, like Black students, been found disproportionately likely to have been suspended from schools in the Toronto District School Board. A higher proportion of LGBTQ students drop out, compared to straight students.

In recent years, several promising efforts to help marginalized students get to graduation have emerged across the province, which should serve as a model for Queen's Park and Ontario's school boards.

The Toronto District School Board says it has had success through its Model Schools for Inner Cities Program, in which students have access to extra staff, after-school programs, technological resources and field trips.

The District School Board of Niagara runs a special school for students whose family members have never been to college or university. As the Star reported last week, students at this St. Catharines academy get the benefit of mandatory after-school clubs and increased interactions with school staff.

The province and its school boards should take note of the common thread here: that students in these specialized programs, students who are more likely than their peers to be ignored or stifled, get more, and better, opportunities to discover new subjects and take part in new activities.

The Star’s Andrea Gordon recently reported the story of Devante Charles, a Toronto teen whose 14-year-old sister was killed in the 2012 Danzig shooting. In earning a diploma from Georges Vanier Secondary School this year, Devante became the first member of his family to finish high school on time. His mother attributes her son’s success in part to the educators who helped him discover and indulge passions for aerospace, electronics and tech design.

Whether because of discrimination, violence, poverty or a lack of institutional support, students from marginalized backgrounds face a much harder path toward educational attainment than many of their classmates.

It’s well past time for our education system to scale back “streaming” and disciplinary practices that disproportionately affect minority students, and expand programs that have been shown to give students in need a fair chance to learn, discover and grow.







       





  Editorial Toronto Star, July 2, 2017
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PLAN OF ACTION -- WITH WHAT IS WORKING

“The most important function of education at any level is to develop the personality of the individual, and the significance of his life to himself and to others”  



                                                        Grayson Kirk.

The YEDE conference was a chance to enlighten students on diversity, acceptance and inclusion, harness their potential to connect and network with their peers, and empower them to be leaders who create positive change at school, in the community, and in society.  

The return of the forum is timely because of new developments and social challenges in Thunder Bay and across the region. A Coroner’s Inquest into seven First Nations students who died while attending school in the city highlighted major social issues and safety problems.  Recent drowning dates of two First Nations youths in the city and suicides of 12 year olds in reserves in the region this year feeds a suicide rate five times the national average. The above report on student absenteeism confirms a rate that is more than twice the provincial average. There are also highly publicized incidents of racism against the police and among the general public in social media, with one death attributed to a racially motivated assault.  The latest Statistics Canada report released in June stated that almost one-third of reported hate crimes in Canada in 2015 where Indigenous people were the victims occurred in Thunder Bay. The MANWO/RMYC current Safer and Vital Communities project echoes all the above.
No one is born a racist. Racism is learned and attributed to ignorance and fear of the unknown. The rises in racist incidents reflect failure by schools to eradicate the ignorance that feeds racism. The TRC’s Calls to Action highlight a need to change a predominantly Eurocentric curriculum of power, privilege and racial superiority to accommodate diversity. The education system has been biased against minority and racialized groups by presenting a one-sided story of discovery, colonization and ‘civilizing’ Indigenous people. It has produced scientists who are conquering space and inventing electronic gadgets at unprecedented rates, created a skilled workforce for industries and bureaucrats who have maintained the power and privilege in mainstream institutions. The same system nurtured by imperialism has not rewarded humanitarians, promoted equality and fostered social justice. 

The Canadian Multiculturalism Act, Ontario’s Equity and Inclusive Education Strategy and the TRC’s Calls to Action require a new curriculum that combines economic development and egalitarianism. Our publicly funded education system must be transformed to advance our multicultural reality.  Students should learn academic skills, gain knowledge and study human rights.  A holistic education centering on human dignity will fulfill our goal to equal opportunities, equal access and equal participation by all citizens in every aspect of Canadian life.
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The RMYC has come up with the following plan of action to engage students in schools and mobilize them into action. Because schools do not operate in isolation, we also want the City of Thunder Bay involved though the Children’s Advocate.  We have incorporated our Safer and Vital Communities project initiatives to the recommendations. 
1. 
Schools should educate students on the code of conduct.  Teachers should devote time to discuss acceptable behaviour, the do’s and don’ts, explain the rules, policies and the consequences.  Ignorance is no defence, and being aware on how to behave, what not to say, harassment, hate speech and so forth will create a respectful and nurturing learning environment where everyone feels they belong.  Involving students early in the school year will avoid problems and help them to be responsible and accountable for their actions. When students know and understand how to behave and avoid irritating or annoying others this will make them to feel comfortable and enjoy coming to class.

2.
Schools should consult with students regularly and give them a voice to be part of the solution to the problems they are facing. School boards have Student Trustees for input, and school councils have student representation to get their perspective on issues. Students should be engaged in the classroom, and class-monitors working with home-room teachers as a grassroots approach for connecting and communicating with students. ‘Suggestion Boxes’ can be used to gather input and solicit ideas to make improvements. Having the best home-room teachers who make learning fun and create a climate that attracts students to attend school regularly will make a difference.

*
Research shows that good schools and programs have more influence than all social and family risk factors combined. They are effective in producing higher graduation rates for at-risk students and teachers as front-line workers should connect with students and engage them so that they enjoy coming to school.  Boards of education should hire the best diverse teachers who reflect the student population to serve as role models. If families are in crisis and parents are struggling, children need significant others for guidance and support. .Racialized and minority students perform better when they see someone in position of authority they can identify with at school.  Having someone they can connect with will make it easier to establish trust, develop confidence in the system, encourage opening up when they face problems, and get the help they need.. Teachers should also be creative and share ideas to make students want to come to school and do their best to learn. They should aspire to create a class environment that resembles a rock-concert or movie which students do not want to miss.
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3.
Student engagement can be enhanced by involving YEDE delegates as ambassadors in their respective homerooms and schools.  They can be role models and use positive peer influence to mobilize other students to be more accepting of diversity and tolerant to differences. Student engagement can be accelerated by giving course credits and volunteer hours to students involved in organizing group activities at school. This can open new doors for career choices and related work experience. 

*
The RMYC takes placement students at the Multicultural Youth Centre for course credits, and volunteer opportunities for community hours to graduate. Schools can provide similar opportunities for peer leaders and students involved with initiatives such as Natural Helpers, Roots of Empathy and so forth.  Whole classes can do projects in community housing neighbourhoods, reserves, social institutions and so forth for course credits. This exposes the students to the diversity and social realities around them. Vulnerable students and those at risk should also earn course credits or community hours for organizing inclusive extra-curricular activities at school to bring students together, encourage them to get along, and help them to stay in school.

4. 
Problems are often not reported at school because students feel nothing will be done, are not sure where to go, or are afraid of retaliation. When nothing is reported, teachers do not know what is happening. Consequently the status-quo stays, and the cycle of inaction or indifference continues. Therefore schools should develop and publicize a student-friendly and confidential complaint process.  

*
Complaints can be filed formally or discretely (the Crime Stoppers model) if students are scared or fear victimization. The RMYC’s Racial Incident Reporting Form (included at the end of this report) encourages students to record what happened and get the victim to say how they want the matter resolved. Unfortunately, schools are often reluctant to use the forms unless there is a standard process for implementation. For example, aggressive promotion by one school and no action by another can result in unfair rankings and labels of racist schools based on the number of complaints filed. 

*
The problem of filing complaints can be addressed if schools can work with YEDE delegates as ambassadors for the initiative. Student leaders would be charged with the responsibility of publicizing the forms and monitoring the incidents. Students can also be assigned tasks to review complaints and analyse them for a course credit or as volunteer community hours for graduation.
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*
The RMYC sits on the City of Thunder Bay’s Anti-Racism and Respect Advisory Committee and Diversity Thunder Bay and has been involved in a new initiative to report racist incidents experienced or witnessed. The “Dial 2-1-1” telephone reporting pilot project will be launched in the city and region this year (2017) on June 27, Canadian Multiculturalism Day.  Schools should help to promote this toll-free call-in reporting system and review the findings to monitor racial attitudes in the community. 

5.
Schools should incorporate peer mediation and restorative practices in the curriculum to promote a nation of fairness, peace and mutual respect. Teachers should teach students to mediate conflict, resolve arguments and how to diffuse tensions by talking things instead of fighting. Having perpetrators and victims get together with the support of friends, and come up with amicable solutions will eliminate the fear of retaliation or revenge. Formalizing mediation will make schools safer by reducing conflict, diffusing tension and avoiding violence and retaliation.  Providing peer guidance and support to victims and perpetrators will avoid the laying of charges, the quest for revenge, and put closure to tense and hurtful situations. 

In this day and age when texting is fast becoming a norm, and using social media a common way to communicate, face-to-face interactions nurture relationships that build trust, foster understanding and mutual respect. Therefore mediation where people sit down with unbiased arbiters to talk, listen to each other, and take the time to understand what is going on will go a long way to mend fences, build bridges and create mutual respect we need to get along. 

Many incidents of racism, discrimination, bullying can be resolved by talking openly about feelings, emotions, the hurt with peers as witnesses. Giving victims a voice on how they would like the matter resolved will diffuse anger, eliminate ill feelings, facilitate healing and empower them to find closure.  Teachers cannot be everywhere to monitor what is happening.  But having peers around for support offers on-going support.

6.
There should be mandatory on-going cultural sensitivity training as part of professional development for current teachers, and those being trained now should be committed to ‘teaching the new generation of students the truth about our shared history.’  Teachers should be retained and promoted based on student engagement reviews and their ability to connect in the classroom.  Student input and feedback should be solicited to evaluate effectiveness, and teachers should also get all the resources and supports they need to better communicate with all students and help them to reach their full learning potential.
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*
The numbers show that the status quo has not been very effective at reducing school drop-outs among racialized and minority groups, and producing socially conscious and less racist citizens. We cannot continue repeating what we are doing -- using the same curriculum and teaching methods and expect different results. Our publicly funded education system should be non-racist and accommodate our diversity to achieve a truly equitable multicultural society. 

Schools have done well teaching academics and trades. They have created scientists, doctors, lawyers, economists, plumbers, chefs, constructors, artists -- the list goes on. Regardless of profession, every member of the work-force has been influenced by the education system. But many racialized and minority students still fall through cracks because their stories are not portrayed positively in the system. 
Therefore, these changes must be made to produce well educated, responsible and culturally sensitive citizens. This can be done if teachers’ colleges train a new breed of the best diverse educators who understand and appreciate our multicultural makeup, and are committed to transforming the current Eurocentric-biased system into an egalitarian one.

Racism and discrimination are human rights matters that should be an integral part of the Canadian mainstream public education system. Therefore, schools must incorporate academic knowledge and skills development with teaching multicultural values in order to advance fairness, human dignity and all qualities that unite us as a nation. 

7.
Schools should have a balanced distribution of male and female teachers and staff to provide fatherly images, male role models and gender-balance for students being raised in women-headed single parent homes. A significant number of students said that female teachers were caring and showed empathy when students were struggling with social and academic issues. Male teachers were grounded and less emotional when dealing with issues such as racism, bullying, discrimination, drugs, violence and relationships. They also said that it was much easier to approach male teachers, and talk with them about conflict and other issues that invoke deep male emotions. Thus, connecting with students to meet their social and emotional needs will engage them, and make it easier to provide the supports they need to enjoy being at school.

8.
The Thunder Bay Catholic District School Board’s introduction of school uniforms has built team spirit, and made every student to feel included. The RMYC produced a position paper distributed to all parents during the campaign for school uniforms. 
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*
The public school system should copy this success story and eliminate pressure on students and impoverished parents to pay for expensive designer clothes so that their children can fit in with cliques at school. It is often vulnerable and less confident students most impacted, and some drop out of school. Getting rid of the ‘fashion contest’ atmosphere takes care of social class labelling, discrimination and exclusion due to attire so that students can focus on learning and graduating.

Feedback from local Catholic high school students who wear school uniforms reveals that discrimination based on clothes does not exist. With Indigenous, racialized and some minority groups over-represented among low income families, school uniforms are an equalizer. They promote inclusion, neatness and foster a sense of belonging. To sell the idea, students should be engaged in a debate. Those involved in sports or part time jobs already used to wearing uniforms can serve as ambassadors for the cause. Since school uniforms are a way of including everyone, those who can afford designer clothes can be persuaded to consider the plight of students and families who cannot afford expensive clothes, yet want to be accepted and feel part of the school ‘team’. Public schools stand to reap the same benefits by introducing school uniforms.

9.  
Boards of education should ensure that their schools abide by Ontario’s Equity and Inclusive Education Strategy, are following Ontario’s commitment to Reconciliation and Premier Kathleen Wynne’s pledge to teach a new generation of students the truth about our shared history. This means accommodating divergent perspectives on colonization, from the colonizers and the colonized. The same applies to the Indian Residential Schools, the 60’s Scoop and the Canada 150 Celebrations. Settler immigrants have a different perspective on the past 150 years compared to Indigenous groups.  The write-up on page 45 of this report portrays this quite well. Good teachers will encourage dialogue on the matter and the sharing of ideas on the opposing perceptions.

*
If we are serious about tackling racism and discrimination and potential radicalization of excluded and marginalized youths, we should teach multiculturalism and the values of diversity, respect and equality in schools more than we are doing now. Human rights, the Rights of Indigenous People, racism, classism, homophobia, ageism and other forms of discrimination should be emphasized as much as literacy, reading and math. Soft skills, empathy, social services and community work should be included in the curriculum.
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*
Guest speakers from different backgrounds should be invited as resource people to share first-hand stories and experience with oppression, genocide and so forth. We need our publicly funded schools to produce respectful human beings and socially conscious graduates who will advance the cause of humanity, respect and dignity.

10.
The Truth and Reconciliation Commission of Canada's Calls to Action offers a more inclusive approach to curriculum content and education. The singing of the Canadian National Anthem to begin each school day should be followed by acknowledging the traditional owners of the land we now share.  This will counter the common stereotypes of worthless free-loaders and build pride among First Nations students as generous traditional land-owners. We also feel that schools need to add that we are diverse people who believe in human rights, human dignity, anti-racism and equality.  

11.
School Councils are a vital link between students, teachers and parents. This connects the school with the community, and offers the best avenue for collective engagement to improve the learning environment for all students. Issues such as safety, school uniforms, and students drop-outs should be discussed by the school council. 

*
School councils serve the community, and our multicultural nature is reflected and inclusive approach incorporated in the public education system. Extra-curricular activities should be discussed and after-school programs inclusive to meet the needs of all students. Open houses should promote the institution, and simple ways designed to seek public input and feedback on how well the school is performing and responding to its mandate of educating diverse students. This implies familiarity with neighbourhoods and reserves served and the diversity among the student body.  

12.
The City of Thunder Bay has a Children’s Charter to promote programs, services, activities and supports that enhance the quality of life for children and youth.  It is well acknowledged that the home and community environment have a direct impact on the student’s school performance and ability to learn. To support vulnerable and at-risk youth to stay in school, Thunder Bay Children’s Advocate should link with various youth service providers and schools, and come up with a strategic plan and safety network to address gaps so that students get the support they need to learn and succeed. 
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*
The RMYC wants to add its youth voice on the implementation of the Thunder Bay Children’s Charter. The Youth Council already has a seat on Thunder Bay’s Strategic Planning Committee, the Thunder Bay Anti-Racism and Respect Advisory Committee, and the City of Thunder Bay Civic Pride Task Force where we provide input.  With over thirty years of experience in youth engagement using a youth-to-youth approach, we believe that we can make a valuable contribution that will make a difference.  

*
In spite of adopting the Thunder Bay Children’s Charter in 2004, the City has no budget dedicated to promoting various aspects to improve the quality of life for children and youth. Various grassroots community organizations and youth-led groups lost their fundraising potential from gaming when a Casino opened downtown.  The RMYC used to raise $100,000.00 a year from bingos, Monte Carlos and break-open ticket sales. This dropped to less than $11,000.00 after the Casino opened downtown in 2000.  City Hall now gets the windfall and has does not compensate the groups impacted.  As a result many programs that used to run with the gaming revenue have been discontinued, and our Youth Council has been forced to cut down on our activities. 

The RMYC believes that schools overlap with the community and the Children’s Charter offers the blue-print for action.  Therefore, we call upon the Thunder Bay’s Children’s Advocate to:

*
Prepare a report on the progress and accomplishments to date since the Children’s Charter was adopted in 2004. 

*
Conduct an audit of what exists in the community in regards to services, programs and supports for children and youth, and convene a forum for ‘stakeholders’ (community groups, agencies, individuals, etc.) working to complement Thunder Bay Children’s Charter, to share best-practices and success stories. 

*
Identify existing gaps that need to be addressed and create network to collaborate in meeting the needs of vulnerable children and youth to improve school attendance.

*
Develop a strategic plan for the City to provide the resources, supports and funding to enhance the Children’s Charter;  set aside a portion of the gaming proceeds and create a third party to handle, manage and account for funding invested in re-establishing and maintaining services and programs to engage children and youth.
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*     Work with stakeholders to implement the recommendations from the Coroner’s Inquest on the deaths of First Nations students who lost their lives while studying in the city and seek funds to enhance the wellbeing of all children and youth including First Nations students.

The RMYC is prepared to work with the Children’s Advocate to improve the quality of life for children and youth by creating positive, healthy, and safe environments to play, grow and learn. We support creating safe spaces for youths to hang out, affordable recreational activities to reduce boredom, promote fitness and healthy lifestyles. There is a need for counseling and other supports for youth-at-risk to help them heal, give them hope, and make them feel they belong. We believe in training peer leaders in youth centres to organize activities and use positive peer influence to reduce delinquency and mentor them to stay in school, which will save a fortune in costly correctional services and rehabilitation of young people and repeat offenders. Students working on such initiatives should get course credits or community hours.  

Youth are a dependent population with no capital to fund, run and sustain programs. With changing family structures and growing numbers of kids in care, investing in activities that foster caring, healthy lifestyles and encourage kids to get along builds stronger caring communities. Creating environments for children and youth to realize their full potential to learn and enable them to graduate paves the way to a brighter and better future. 

It takes a village to raise a child, and investing in education lays a strong foundation for building a safer, inclusive and harmonious society.  A good education enhances our prosperity, safety and security.  School drop-outs are over-represented among low wage earners, in the criminal justice system and correctional services.  The students we do not help to stay in school will most likely be the ones who will be breaking into homes, stealing cars, committing robberies or being involved in other criminal activities that make us feel unsafe, threatened and sacred – which breeds resentment.

According Ontario’s Equity and Inclusive Education Strategy: “When students are engaged in their learning and social environment, they are better able to develop the skills and knowledge and grasp the opportunities that can help them reach their full potential, pursue life-long learning, and contribute to a prosperous, cohesive society”.  Doing all that we can to make schools inclusive by removing artificial barriers of racism and discrimination, and dealing with social challenges that prevent students from staying in school and getting a good education are the most practical and effective ways to level the playing field so that all citizens can have equal access, equal opportunities and equal participation in all aspects of Canadian life. 
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RECONCILIATION:  PRIME MINISTER STEPHEN HARPER’S FULL APOLOGY               on Behalf of Canadians for the Residential School System.

“Those who cannot change their minds cannot change anything”    George Bernard Shaw
“The treatment of children in Indian Residential Schools is a sad chapter in our history.

For more than a century, Indian Residential Schools separated over 150,000 Aboriginal children from their families and communities. In the 1870's, the federal government, partly in order to meet its obligation to educate Aboriginal children, began to play a role in the development and administration of these schools.  Two primary objectives of the Residential Schools system were to remove and isolate children from the influence of their homes, families, traditions and cultures, and to assimilate them into the dominant culture.  These objectives were based on the assumption Aboriginal cultures and spiritual beliefs were inferior and unequal. Indeed, some sought, as it was infamously said, "to kill the Indian in the child".  Today, we recognize that this policy of assimilation was wrong, has caused great harm, and has no place in our country.

One hundred and thirty-two federally-supported schools were located in every province and territory, except Newfoundland, New Brunswick and Prince Edward Island.  Most schools were operated as "joint ventures" with Anglican, Catholic, Presbyterian or United Churches.  The Government of Canada built an educational system in which very young children were often forcibly removed from their homes, often taken far from their communities.  Many were inadequately fed, clothed and housed.  All were deprived of the care and nurturing of their parents, grandparents and communities.  First Nations, Inuit and Métis languages and cultural practices were prohibited in these schools.  Tragically, some of these children died while attending residential schools and others never returned home.

The government now recognizes that the consequences of the Indian Residential Schools policy were profoundly negative and that this policy has had a lasting and damaging impact on Aboriginal culture, heritage and language.  While some former students have spoken positively about their experiences at residential schools, these stories are far overshadowed by tragic accounts of the emotional, physical and sexual abuse and neglect of helpless children, and their separation from powerless families and communities.
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The legacy of Indian Residential Schools has contributed to social problems that continue to exist in many communities today. 

It has taken extraordinary courage for the thousands of survivors that have come forward to speak publicly about the abuse they suffered.  It is a testament to their resilience as individuals and to the strength of their cultures.  Regrettably, many former students are not with us today and died never having received a full apology from the Government of Canada.

The government recognizes that the absence of an apology has been an impediment to healing and reconciliation.  Therefore, on behalf of the Government of Canada and all Canadians, I stand before you, in this Chamber so central to our life as a country, to apologize to Aboriginal peoples for Canada's role in the Indian Residential Schools system.

To the approximately 80,000 living former students, and all family members and communities, the Government of Canada now recognizes that it was wrong to forcibly remove children from their homes and we apologize for having done this.  We now recognize that it was wrong to separate children from rich and vibrant cultures and traditions that it created a void in many lives and communities, and we apologize for having done this.  We now recognize that, in separating children from their families, we undermined the ability of many to adequately parent their own children and sowed the seeds for generations to follow, and we apologize for having done this.  We now recognize that, far too often, these institutions gave rise to abuse or neglect and were inadequately controlled, and we apologize for failing to protect you.  Not only did you suffer these abuses as children, but as you became parents, you were powerless to protect your own children from suffering the same experience, and for this we are sorry.

The burden of this experience has been on your shoulders for far too long.  The burden is properly ours as a Government, and as a country.  There is no place in Canada for the attitudes that inspired the Indian Residential Schools system to ever prevail again. You have been working on recovering from this experience for a long time and in a very real sense, we are now joining you on this journey. The Government of Canada sincerely apologizes and asks the forgiveness of the Aboriginal peoples of this country for failing them so profoundly”.
  The Right Honourable Stephen Harper, Prime Minister of Canada




     House of Parliament, Ottawa                                                                                                                                      Wednesday, June 11, 2008
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RECONCILIATION:  RIGHTING RELATIONS WITH INDIGENOUS PEOPLE 

“When one teaches, two learn”   Robert Half

Prime Minister Stephen Harper’s apology in the House on June 11, 2008, launched the Truth and Reconciliation Commission of Canada’s study of the Indian Residential schools. Seven years later, on June 2, 2015, the Truth and Reconciliation Commission released a comprehensive report with 94 Recommendations - Calls to Action.  Both the federal and our provincial governments are committed to implementing the recommendations.  

The Ontario Government’s Commitment to Reconciliation:

“Before Canada became a country, Indigenous peoples helped settlers survive. But relationships that began with the promise of partnership were soon set aside by actions that caused real pain and suffering to generations of Indigenous peoples. Colonialism and racism soon dominated and drove systematic attempts to wipe out Indigenous languages, culture and tradition — nothing less than cultural genocide….Ontario is working with Indigenous partners to address the dark legacy of residential schools and the social and economic challenges that face Indigenous communities after centuries of colonization and discrimination.” 


                                

   .
   
      The Journey Together: Ontario’s Commitment to Reconciliation with Indigenous Peoples
Premier Kathleen Wynne officially apologized to Ontario's Indigenous communities for the decades of mistreatment of First Nations, Métis and Inuit people. Wynne gave the province's official response to last year's 381-page report from the Truth and Reconciliation Commission on the abuses suffered by residents in Indigenous communities. The report found that children were physically and sexually abused and died in numbers that would not have been tolerated in any school system.

Premier Wynne said Ontario wants to acknowledge "one of the most shameful chapters in Canadian history," and said the province will teach a new generation of students the truth about our shared history.

She said residential schools set out to "take the Indian out of the child" by removing them from their homes and systematically stripping them of their languages, cultures laws and rights. 









        

  CBC News, May 30, 2016
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Federal Government and Reconciliation:

Prime Minister Justin Trudeau announced Thursday the creation of a national council for reconciliation to help implement the Truth and Reconciliation Commission's (TRC) 94 final recommendations, which were released one year ago today.

The TRC called for the creation of this council in its report, envisioning it as an independent, national oversight body to monitor Canada's "post-apology progress on reconciliation," and to produce annual reports on closing the gap between Indigenous and non-Indigenous communities.   



















     CBC News, December 15, 2016
Excerpts from the Truth and Reconciliation Commission of Canada:
What we said to people was, “We don’t need you to feel that you are connected to this history. We need you to feel that you are part of the future and that you’re part of the solution, and therefore we have to talk about what your role is going to be going forward . . .” We ran into a lot of the people at the beginning, aboriginal and non-aboriginal, who said reconciliation is never going to happen. My (response was) you don’t have to believe that it is going to happen. You have to believe that it should happen.” 

   Justice Murray Sinclair, Chair, the Truth and Reconciliation Commission of Canada. Toronto Star, May 30, 2015 
"Reconciliation will require more than pious words about the shortcomings of those who preceded us. It obliges us to both recognize the ways in which the legacy of residential schools continues to disfigure Canadian life and to abandon policies and approaches that currently serve to extend that hurtful legacy."
"We owe it to each other to build a Canada based on our shared future," said Sinclair. "The hope of our commission for reconciliation in the future is that we as adults can make a commitment to the children of the future, our children their children, and grandchildren that we will do what we can today to make their world of tomorrow a better place."
 Justice Murray Sinclair, Chair, the Truth and Reconciliation Commission of Canada
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RECONCILIATION AND EDUCATION (Calls to Action #62, #63, #64)
“An educated person cannot be poor” Jewish proverb

62.
We call upon the federal, provincial, and territorial governments, in consultation and collaboration with Survivors, Aboriginal peoples, and educators, to: 

i.
Make age-appropriate curriculum on residential schools, Treaties, and Aboriginal peoples’ historical and contemporary contributions to Canada a mandatory education requirement for Kindergarten to Grade Twelve students. 

ii. 
Provide the necessary funding to post-secondary institutions to educate teachers on how to integrate Indigenous knowledge and teaching methods into classrooms. 

iii. 
Provide the necessary funding to Aboriginal schools to utilize Indigenous knowledge and teaching methods in classrooms. 

iv. 
Establish senior-level positions in government at the assistant deputy minister level or higher dedicated to Aboriginal content in education.

63. 
We call upon the Council of Ministers of Education, Canada to maintain an annual commitment to Aboriginal education issues, including: 

i. 
Developing and implementing Kindergarten to Grade Twelve curriculum and learning resources on Aboriginal peoples in Canadian history, and the history and legacy of residential schools. 

ii. 
Sharing information and best practices on teaching curriculum related to residential schools and Aboriginal history. 

iii. 
Building student capacity for intercultural understanding, empathy, and mutual respect. 

iv. 
Identifying teacher-training needs relating to the above. 

64. 
We call upon all levels of government that provide public funds to denominational schools to require such schools to provide an education on comparative religious studies, which must include a segment on Aboriginal spiritual beliefs and practices developed in collaboration with Aboriginal Elders. 
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ABORIGINAL OVER-REPRESENTATION:   –  NUMBERS SAY IT ALL

“Our children need to be treated as human beings – exquisite, complex, and elegant in their diversity” Lloyd Dennis 

The Aboriginal population is young

New data from the National Household Survey (NHS) show that 1,400,685 people had an Aboriginal identity in 2011, representing 4.3% of the total Canadian population. Aboriginal people accounted for 3.8% of the population enumerated in the 2006 Census, 3.3% in the 2001 Census and 2.8% in the 1996 Census. 





      
*
The largest numbers of Aboriginal people lived in Ontario and the western provinces (Manitoba, Saskatchewan, Alberta, and British Columbia). Aboriginal people made up the largest shares of the population of Nunavut and the Northwest Territories.

*   
Aboriginal children aged 14 and under made up 28.0% of the total Aboriginal population and 7.0% of all children in Canada. Non-Aboriginal children aged 14 and under represented 16.5% of the total non-Aboriginal population.

*
Aboriginal youth aged 15 to 24 represented 18.2% of the total Aboriginal population, and 5.9% of all youth in Canada. Non-Aboriginal youth accounted for 12.9% of the total non-Aboriginal population.


                                                                Statistics Canada / Statcan

Population and Income Levels:

*
Canada's population of young Aboriginals is one of the fastest growing demographics. By 2026, the number of 15–19 year old Aboriginal youth is projected to be 37% larger than in 2001, compared to 6% for the same age group in the general population.

*
Compared to non-Aboriginal children (18%), a greater proportion of young Aboriginal children under the age of 6 were living in low-income economic families:  49% of off-reserve First Nations children; and 32% of Métis children.

*
The differences are particularly pronounced in urban areas where over half (57%) of First Nations children in census metropolitan areas (CMAs) were living in low-income economic families, as were 45% of Inuit children and 42% of Métis children. This is compared to 21% of non-Aboriginal children in CMAs                                         

                                  Statcan
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Aboriginal Children and Foster Care:
Aboriginal children make up a disproportionate number of kids in foster care, according to a new Statistics Canada report issued Wednesday that paints a complex picture of indigenous family life across the country.  


                   Globe and Mail, April 18, 2016

*
  In 2011, there were more than 14,000 Aboriginal children aged 14 and under in foster are. Aboriginal children accounted for 7% of all Ontario children in Canada, but for almost one-half (48%) of all foster children.

*
  In 2011, 3% of Aboriginal children aged 14 and younger were in foster care; at 4%, the percentage was highest for Inuit children. Moreover, of all Ontario children in foster care In 2011, just over a quarter (27%) were Aboriginal children, the majority of whom (91%) were First Nations children.

* 
 In Ontario, 3% of the child population under age 15 is Aboriginal, and 21% of the children in care are Aboriginal children living off-reserve

*   Only 44% of children in foster care graduate from high school compared to 81% of their peers. 
                                                                                                                                     Statcan
School Drop-outs

The number of Aboriginal youth dropping out of high school has improved somewhat from 48% to 41%. However, this number is still appalling when you compare it to the overall Canadian dropout rate of 10%. On reserves, the dropout rate is 58%!  Achievement in the Prairies (and Northwestern Ontario) was generally worse than the national average.


Toronto Star, May 16, 2014
Absenteeism at Thunder Bay and Northwestern Ontario schools is more than twice the provincial average. ‘Persistent student absenteeism is having a profound effect on student achievement. According to the latest data available, students in the region had the highest rates of persistent absenteeism in the province.  Students are considered persistently absent if they miss 10 per cent of the days they were expected to be in school. In the Thunder Bay Region boards, the rate of persistent absenteeism was 21.6 per cent.’ 












    



  Chronicle Journal, May 9, 2017 
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The Aboriginal Education and Incarceration:

*. In 2006, one-third (33%) of Aboriginal adults aged 25 to 54 had less than a high school education compared to nearly 13% of the non-Aboriginal population, a difference of 20% 

*  Young Aboriginal people were more likely to drop out than non-Aboriginal people, with the 2007    .   to 2010 dropout rates among off-reserve First Nations, Métis and Inuit at 23%, compared with         .    9% for non-Aboriginal people.
*  In 2014, the number of Aboriginal youth dropping out of high school was 41% compared to the    .   the overall Canadian dropout rate of 10%.  On reserves, the dropout rate is 58%  

* 89% of young offenders admitted to the federal correctional system since April 1995 had not completed their high school at the time they were admitted;  

*  55% of young offenders had not completed their grade 10, while 19% had completed less than grade 8.                     .   











  








                Statcan

Youth street gangs:

· Ontario has the highest number of youth gangs and youth gang members in absolute terms, with 216 youth gangs and 3,320 youth gang members. 

· For the country as a whole, the vast majority of youth gang members are male (94%) But police agencies and Aboriginal organizations indicate that there is a growing percentage of female gang membership.

· Almost half (48%) of all youth gang members are under the age of 18. Most (39%) are between 16 and 18 years old

· The largest proportion of youth gang members are African Canadian (25%), followed by First Nations (21%) and Caucasian (18%) 

· There is a correlation between gang presence in schools and the availability of both guns and drugs in schools.

· School dropouts who get involved in drug selling are at higher risk of being involved in gun-related violence

    Statcan
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.

FIRST NATIONS REGIONAL EARLY CHILDHOOD EDUCATION SURVEY  

                             “Teachers teach someone something in that order.”   Samuel M. Natale

First Nations Regional Early Childhood, Education and Employment Survey (FNREEES). provides an unprecedented perspective on life in First Nations communities. FNREEES helps fill data gaps in the areas of early childhood education and development, youth employment and education, and adult employment and labour force conditions. 

Historically, attempts to measure the educational success of First Nations youth have concentrated on their academic achievement in formal school settings—and comparing it with the academic achievements of non-indigenous youth. The problem with this approach is that it overlooks a range of cultural, family, and community elements that First Nations people consider integral to their learning process. A more complete portrait of the learning experience based on the First Nations Holistic Lifelong Learning Model provides data for holistic measures of learning from a First Nations perspective. 

The survey focusing on First Nations youth (aged 12 to 17) provides an unprecedented view of the overall First Nations school experience, and a glimpse of some key supports that help them succeed in their formal schooling.

According to findings from the FNREEES, most First Nations youth reported performing well in school. When youth were asked about their overall performance on their last report card, 

· 16 percent reported that it was “above average”, 

· 71 percent reported “about average”, and  
· Only 13 percent reported “below average”. (Note that this included both current students and former ones, i.e., those who had dropped out). 

· Most First Nations youth also appear to have generally positive feelings about school. 

· A large majority (83 percent) either agreed or strongly agreed that they were happy at school, while 

· 75 percent agreed or strongly agreed that most students at their school enjoyed being there.                                                                                                                                                                                                                                                                                                                                           
 First Nations Information Governance Centre, 2013-14
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CONNECTING THE DOTS AND BREAKING THE CYCLE   

"The highest form of ignorance is to reject something you know nothing about." Dr. Wayne W. Dyer
Poverty, Foster care, School Drop-outs leads to Young Offenders:

Colonization and Indian residential schools are the most unique experience that distinguish Indigenous Canadians. The legacy and intergenerational impacts are well documented in the Truth and Reconciliation Commission’s Report. Forced removals of children, some as young as five years old from family and kin-tight communities to go to schools far away from home broke families apart with devastating consequences. This ruined families and tainted their perception of education and affection for attending school.  

The fact that there are more Aboriginal children in care today than those who went to residential schools confirms that the trauma from residential schools has not been repaired and the damage done to traditional parenting practices continues. The problems are compounded by our failure to break the cycles and heal wounded spirits that lead many to self-medicate with alcohol, drugs and prescription pills to handle the trauma. Those who cannot cope are involved in self destructive behavior including suicide. Growing numbers of children in care, addicted young mothers delivering newborns with withdrawal symptoms or fetal alcohol syndrome, mental health issues, and social problems that perpetuate cycles of dysfunction, violence, crime, self harm, suicides and so forth.

 A lack of stable families affects education and many Aboriginal students drop out of school due to neglect and a lack of parental involvement. Many are joining gangs for wanting to belong to something that resembles family. A lack of education and foster-care lead many youths to the correctional system, and jails have become the main recruiting centres for gang members. It is estimated that gang numbers will double in the next ten years. 

This trend can be reversed by making schools more welcoming, accepting and inclusive. The Truth and Reconciliation Commission’s Calls to Action offer a way to break the cycle and make a fresh start.  Racism is due to ignorance, and with growing incidents of racism, it implies that schools are failing to educate us accordingly. This hinges on how our education system responds to the task of educating and enlightening students. We cannot continue doing things the same way that has produced citizens, leaders, a work-force and students that hold negative stereotypes and prejudices in our multicultural society. Failure to change will result in more parents undermining the public education system by seeking other alternatives to have their children taught to improve their chances of success. 
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ABORIGINAL STUDENTS’ PRIORITIES

“Upon the education of the people of this country, the fate of the country depends” Benjamin Desraeli

The following are the priorities identified by Aboriginal youths attending RMYC meetings, and forums at the Multicultural Youth Centre in 2015, and input from students participating in our After-school Program at Dennis Franklin Cromarty First Nations High School.

.1.
Staying in school, graduating, job-readiness, careers and employment: Indigenous realize that they need good formal education to compete for jobs and break the cycle of poverty, and high on incarceration rates among school drop-outs.  Students realize that they need to work harder to close the academic gap when they move from underfunded reserve schools to city high schools.  They also need programs, training and final support to transition from being students to the work-world and learn about employment.

2.
Teen pregnancy: The youth want to prevent young girls having babies they cannot take good care of.  Many are familiar with foster care or have not been raised by their biological parents. They are aware of friends dropping out of school to have babies who end up in-care, perpetuating the demand for foster homes. Many teen moms also have newborns with preventable diseases such as Fetal Alcohol Spectrum Disorders (FASD), or suffer from drug-addiction withdrawal symptoms. This feeds the cycle of poverty, mental health, poor parenting, social problems and other behavioural issues. 

3. 
Gangs: crime and violence – Our proximity to Winnipeg and the gangs there makes Thunder Bay and the region a lucrative market for gang recruitment.  The youths are aware of the risks of gang involvement, crime, drug-dealing, prostitution and so forth. Many know that violence, threats and intimidation are part of the game and once in it is hard to get out.  Experience has made them to realize that gang life is not that glamorous, and dropping out of school is a sure way to end up tangled in gangs.  An overwhelming number do not want that lifestyles.

4.
Safer schools and safer neighbourhoods:  Students coming from small isolated reserves to attend school in the city are scared to be in schools larger than their whole community.  Living in the city is also frightening because of crime and violence. High school students have curfews to protect them while attending school. Even though they may not feel safe, many do not report threats, bullying or racial incidents because they feel no one will believe them, nothing will be done and are afraid of revenge.  
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5.
Racism / Discrimination / Homophobia: Racism tops the list of the negative experiences First Nations youth face in the city.  Name calling and objects such as eggs, coffee, pizza slices, and so forth have been thrown to mess up clothes, hurt and create fear.  The racist graffiti such as “Kill Indians” painted on a billboard at Intercity Mall, the same shopping centre that once barred First Nations students from the premises, shook many up and made them feel unsafe. They face discrimination from police officers, teachers, store clerks and landlords and this creates problems and presents challenges to live in the city. Homophobia is also a problem, and two-spirited youths feel the discrimination from all sides including their own.

6.
Bullying – Cyber bullying, Mental stress, Trauma: Being bullied or picked on because of your culture and race is common and creates fear and stress. Cyber-bullying done privately and anonymously through social media is very traumatic and damaging to the victim’s life. Threats, coercion and falsehoods can be shared both privately and publicly. The shame, harassment, annoyance, and pain caused can result in fear and depression that can make victims vulnerable to self medication, self-harm, and even suicide.

7.
Safe spaces to hang-out -- free of alcohol, drugs, violence and gang influence: A lack of good welcoming places to feel safe and enjoy life in the city drives some youths to hang out with the wrong crowds, or join gangs for wan of a family. First Nation students want to be accepted and not stereotyped or judged as addicts and criminals.

8.
Homelessness / Addiction / Prostitution / Panhandling: First Nations youths have a hard time finding places to rent and decent places to stay.  Many end up couch-surfing,  living with friends struggling with addictions, being exploited or forced into prostitution and criminal activities for money, a place to stay, or to pay for their drug habits.

9.
Peer Leadership Training: Peer leaders and positive role models are needed to speak out and engage other young people in promoting healthy life-styles to counter negative peer pressure and potential street gang recruitment. They believe that more positive peer influence through mentoring, guidance and support will make a difference. 

10.
For Dennis Franklin Cromarty First Nations High School, Matawa Learning Centre, and First Nations students from outlying reserves -- A residence / Living Centre to house boarding students -- with good supervision, adequate resources and supports is a priority. A residence will enable more students to stay safe and complete high school. 
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                     CANADA 150 – AN INDIGENOUS YOUTH PERSPECTIVE   

  (Shared by the RMYC at the Students Commission of Canada’s “The Canada We Want” National 150 Youth Conference,  March 1 – 5, 2017, Toronto, Ontario)
        “A people without the knowledge of their past history, origin and culture is like a tree without roots” Marcus Garvey

1.
As Canada celebrates 150 years of confederation, all settler Canadians have benefitted from the land and prospered in this country, while Indigenous people who are the original inhabitants have been devastated by residential schools and colonization.  They are at the bottom of the social and economic ladder. 

2.
Colonization resulted in Indigenous people losing their independence, right to self government and self-determination. The government of Canada is responsible for the governance and well-being of Indigenous people and has not always acted deligently. 

3. 
Indigenous people are the only Canadians sent to Residential schools to be assimilated into European culture.  Children as young as five years old, were forcibly removed from their parents and communities to attend church and government-run schools far away.  They were forbidden to speak their language and practice their culture, and were punished for doing so. Many were physically, mentally, emotionally and sexually abused, and some died at school. The legacy of residential schools continue to haunt survivors and the intergenerational impacts have traumatic effects on people today. 

4.
The Federal Government is responsible for First Nations education, and the level of funding is approximately a third less than what provincially run schools get.

5.
60’s Scoop took thousands of Indigenous children from their parents and put them in foster homes or up for adoption away from their communities and culture. This broke families causing grief in families and creating identity crises and attachment problems. 

6.
Many First Nations reserves are under-serviced with living conditions comparable to Third World countries -- lack basic services such as clean drinking water, high schools, adequate housing, good health-care, recreational facilities and social programs.

7.
On-Reserve First Nations children do not get the same funding as other Canadian children. The federal government was taken to court by Cindy Blackstock, about the underfunding of Aboriginal children, and she won the case.
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8.
Indigenous suicide rates are the highest in Canada. Immigrants and refugees flock here because of opportunities and potential to prosper, while Indigenous children and youth have lost hope, and are ‘killing’ themselves to ‘exit’ a country others see as “paradise”.

9.
Murder, violence and social problems are high among Indigenous groups as evidenced by the need for an Inquiry into the Missing and Murdered Indigenous Women and Girls.

10.
High Incarceration rates as Indigenous groups are over-represented in correctional facilities. In Northwestern Ontario, 75 to 90 per percent of offenders in the Criminal Justice System are First Nations while their population in Canada is just about 4%.

11.
The fate of Indigenous people is determined by the Canadian government.  Negotiations on Treaties and Land Rights take a long time to be resolved through the costly legal system. They are often short-changed in their dealings with governments and corporations seeking to exploit natural resources on traditional lands.

12.
There are many remote reserves only accessible by air or winter roads.   Flying in supplies including food makes livelihood very expensive.  This has a great impact on health, quality of life and the life expectancy of Indigenous people.

13.
Indigenous languages and culture are tied to the land and need protection. All groups that have migrated here have their traditions rooted and preserved in their countries of origin. Loss of Indigenous languages, customs and traditions will make them extinct.

14.
High poverty rates in a rich country and marginalization from the mainstream are realities among Indigenous people since colonization. The over-representation in numbers of school drop-outs, unemployment, homelessness, mental health, addictions, preventable diseases and so forth makes Indigenous groups vulnerable and puts them at greater risk compared to other Canadians. There is a lack of commitment and willingness to adequately invest in addressing economic and social disparities.   

15.
Indigenous people experience racism and discrimination in their own country. Since colonization, Eurocentric, superiority and privilege biases present Indigenous groups negatively in spite of their contributions to the development of Canada. Their stories have not been taught in schools, and history has been from a colonial perspective. The media and movies have perpetuated stereotypes, maintained prejudicial attitudes that exist today.
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STRATEGIES TO REDUCE INDIGENOUS SCHOOL DROPOUTS

 “Insanity: doing the same thing over and over again and expecting different results” Albert Einstein

(a)
Indigenous youths should be given a voice and opportunities to freely express their opinions—including talking about racism.  The RMYC has an Aboriginal Youth Advisory Council (AYAC) to get input and feedback on issues students face.  We have created a climate to gain trust, hear stories, and engage students to be part of the solution to the problems they are facing.  We sent 5 Indigenous youths to the Ontario Council of Agencies Serving Immigrants (OCASI) Youth Leadership Symposium on Islamophobia in Toronto (February 23-26, 2017) to learn anti-racism strategies. They are now using social media to enhance their campaigns, promoting the Racist Incident Reporting Form and the City’s dial 2-1-1 to report and monitor racial incidents.  Schools should encourage students open up, share their concerns, and express their feelings freely so that problems can be addressed. 

(b)
Consult First Nations education authorities on ways to support them to enforce curfews they already have in place to keep students safe. Students staying indoors at night reduce safety risks and concerned parents/guardians back home will have peace of mind. City Council’s refusal to adopt curfews and lack of communication with the Aboriginal community most affected by the deaths of students after hours does not help to build bridges, or support them to further their education in the city in order to achieve a brighter and better future.

(c) 
An orientation program to welcome Aboriginal students to city --similar to what is in place for newcomers settling in Canada. Young First Nations students lack urban lifeskills to integrate into a large diverse city. Reducing culture shock, building friendships and organizing after-school extra-curricular activities will make the transition more successful.  Peer mentors can share experiences and survival skills to help build nurturing relationships for on-going guidance and support to thrive. The RMYC’s Orientation Program acknowledged by school boards for reducing attrition and improving graduation was suspended due to a lack of funding.

(d) 
Remedial programs should be mandatory for Aboriginal students moving to the city and struggling academically. Home situations, frequent mobility, social problems, health issues and lower education levels on most reserves are common challenges. Students need up-grading, and tutoring to help them catch up. Peer mentors are ideal for on-going support so that struggling students do not give up and drop-out.
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(e) 
Schools should create profiles of neighbourhoods and reserves their students come from. In “Energizing Ontario Education”, the government recognizes that: “One of the most consistent findings in the educational literature is the strong link between socio-economic status and educational achievement. Poverty matters in education”.  A lack of good clothes or lunch money can affect student attendance. These issues should be addressed for students to concentrate on learning and succeed.  If the problem is racism or students are being bullied, both parents and students should be engaged to see how this can be resolved. 

(f) 
School boards should compile data on students and use the information to seek resources, develop and deliver appropriate interventions, and provide supports to enhance attendance and achievement. Having the right information on students and families is the only way to assess and develop services and programs the students deserve to level the playing field. Relevant information is essential to provide the help Aboriginal students realize their true potential, stay in school and graduate.


The RMYC with MANWO’s guidance and financial support from the Ministry of Tourism, Culture and Sport (MTCS) initiated an after school program at Dennis Franklin Cromarty (DFC) First Nations High School in 2010 to keep boarding students busy and safe after hours.  Working together with First Nations involved and the school, there is tutoring and healthy snacks after classes. We train student leaders to plan and organize extra-curricular activities, and develop a peer support network for lonely, vulnerable and at-risk students. 

The whole school regularly participates in various after-school activities they help to organize. Attrition has gone down as well as students involved in truant behaviour. The numbers of graduates have gone up from under 20 before introducing the after-school program to over thirty in the past two years.  This should be maintained to enhance student wellness, safety and achievement and achieve the social changes we want to see!


The RMYC is liaising with Pathways to Education and working in low-income community housing neighbourhoods of Limbrick, Windsor and Academy where student absenteeism is extremely high. We want to build on our DFC initiatives and are reaching out to parents through local community action committees to encourage their children to attend school regularly. School boards and social service agencies should partner with local grassroots groups and Indigenous communities to identify problems and barriers in the way, and seek the resources needed to support parents and their children to value education.
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The RMYC’s efforts to make progress in high-risk neighbourhoods and on reserves have been stalled by a lack of funding and staff to do the extensive groundwork needed to engage parents and build trust.  More can be done by recruiting and hiring members of local community action committees to regularly meet with parents and do daily follow-ups to ensure that students are going to school. Incentives such as gift certificates, packed lunches, bus passes, clothes exchanges should be provided as an investment in education. And rewards, scholarships and awards should be given to acknowledge achievement.   

(g)
Teachers are the front-line workers in education and should guard against stereotypes and prejudice. Some parents in low-income neighbourhoods claim differential treatment when they move from other areas to Limbrick, Windsor and Academy. The same feelings are shared by First Nations who also feel that they and their kids are stigmatized by teachers because of who they are and where they live.   

Marginalized, racialized, and minority students believe that some teachers and guidance counselors underestimate their potential because of who they are, and where they come from.  While trying to be helpful, they generalize what students should be good at, and steer them away from what they really want to study or are passionate bout. Rather than help them to become the best they can be at what they want to do, they do not take the time to listen and engage them.  But, they see the same teachers going out of their way to assist other students who look like them.  It demoralizes students when they feel they are not worth as much as others.  Some start skipping and eventually give up and quit.


The lack of strong family structures due to the residential school syndrome, and the loss of identity and self worth due to colonization marginalizes Indigenous children. When families are dysfunctional or are struggling to raise their children, schools are the next best place to intervene with character development, behaviour modification, good manners and so forth.  Social skills, etiquette, attitude, budgeting and so forth all help to enhance student success. 

Publicly funded schools should provide the education, knowledge and skills students need to function in society successfully. Counseling for neglect, abandonment, and trauma is critical if the goal is to break existing cycles of marginalization, poverty and existing social inequities.  Schools should do all they can to eradicate ignorance, stigma and stereotypes. Field-trips to First Nations reserves, cultural exchanges with racialized groups, and social interactions will foster understanding and help to build an accepting and more united nation.
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(h)
Schools should teach ‘Character Development’ as an integral part of student achievement. In “Reach Every Student, Energizing Ontario Education”, we have the Premier’s commitment to support schools as agents of social cohesion that nurture students’ academic, personal, and social development. Curriculum that reflects diversity and helps to build character should be mandatory for all students as a course credit. 


As society evolves, schools have done a good job teaching students to adapt to new technology and the modern work-world. Educators have responded well to the needs of business and social institutions. They have not done as well to teach Canadian values to counter the stereotypes, prejudices, racism and discrimination that continue to grow. .  

The role of raising children traditionally done by the nuclear family with the help of the extended family is now supplemented by daycare centres, kindergarten programs and foster homes. Increasing numbers of children in care add to the challenges of dealing with children’s services, issues of neglect, abuse, exploitation and trauma as well as related problems of mental health, homelessness, addictions, gangs and so forth. All these developments contribute to behaviour problems in the classrooms, and unfortunately Aboriginal people are over-represented across the board.

Our publicly funded education system has the mandate to teach children and help them to realize their highest potential. However, schools need adequate financial and human resources to deal with the social realities of today that go beyond academic knowledge and literacy skills. The RMYC’s experience from working in high risk neighbourhoods calls for a holistic approach that is all encompassing if we are to effectively address the complex situations students are facing and create the change we want to see.   

For example providing breakfast and lunch at school to bullies without incorporating behaviour modification and other interventions gives us well-fed bullies energized to threaten their peers. Similarly primarily teaching academic and literacy skills to prejudiced, racist and homophobic students with no cultural sensitivity and awareness about systemic racism, oppression and privilege, will continue to produce professionals, policy and decision makers who maintain the same racist and homophobic sentiments and attitudes.  
Therefore, there should be mandatory teaching of Canadian values, school code of conduct and character development to instil good behaviour, manners, attitude, morality, discipline and etiquette we need to be compatible with each other,  tolerant of differences, and accepting of diversity to get along.  
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(i) 
Teach Reproductive Health/Sex Education in Schools. 

Every year, 7.3 million girls become pregnant before they turn 18. Teenage pregnancy increases when girls are denied the right to make decisions about their sexual health and well-being. 






           Plan International

*  Teen pregnancy is more common among disadvantaged teens

*  Pregnancy in the teen years can be a significant predictor of other social, educational     .   and employment barriers in later life 

* Children of teen mothers have higher rates of becoming teen parents themselves,                    .   thus perpetuating the cycle of teen pregnancy 
Census data reveal that in 2006, 8% of Aboriginal teenage girls (15 to 19 years old) were parents, compared to 1.3% of their non-Aboriginal counterparts. Almost one in ten (9%) of First Nations and Inuit teenage girls were parents; this proportion was higher for First Nations teenage girls living on reserve (12%).

High numbers of teen mothers feed the cycle of teen pregnancy which contributes to increasing numbers of children in living in poverty and foster care.  Those who do not graduate high school are prone to incarceration.  Encouraging and supporting teens to stay in school and focus on graduating will reduce the numbers of teen mothers and prevent the negative ripple effects of children who grow-up as wardens of the crown.

On page 47 of this report, Aboriginal youths we consulted identified Education as a top priority and teen pregnancy was next.  Many are familiar with foster care having been wards of the crown, and want to stop feeding the system. The RMYC has used the Revolution Girl Style/Girl Power Program to empower young women to set goals, follow their passions and realize their dreams. Using a youth-to-youth approach, they discuss issues of mutual interest and acquire information to help them make wise choices and responsible decisions. 

The success of the Girl Power program led to forming Band of Brothers to focus on male peer mentoring and social responsibilities for young men/boys. Nee-Chee Studio initiatives with Definitely Superior Art Gallery foster youth creativity and expression through the arts. Duplicating similar youth-led initiatives with the guidance of professionals and Elders in schools will reach more students, raise awareness of social issues and make a difference. 
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(j)
Schools should encourage and support the formation of youth-led groups to reach out and engage diverse students in proactive and inclusive ventures. The RMYC’s Aboriginal Youth Advisory Committee has helped the youth council to build bridges with First Nations children and youth. The Aboriginal Leaders of Tomorrow Today Program (Noongam Gaa-niigaanibiwaach) has enabled us to develop the capacity of First Nations peer leaders to organize their own activities as well as work and mix as equals with youths from different racial and cultural backgrounds to plan and organize inclusive events. Collaboration has forged closer relations and nurtured respect and appreciation to bridge our differences.  

The RMYC’s Girl Power and Band of Brothers are programs that provide opportunities for First Nations youths to meet and mix with peers from different races and cultures and work together for common causes. We believe that similar relationships can be developed in schools if effort was applied to encourage diverse students to work together. Young people connect and communicate well with each other because there is no generation gap. When they apply peer influence to mould good behavior and change bad habits the ripple effects will reach far and wide. The need to belong pressurizes teens to conform. Having teams of trained role models offering guidance, comfort and on-going support will counter negative peer pressure, gang influence and truancy.  

The RMYC believes that making a conscious deliberate effort to be inclusive and bringing together diverse groups of students to work together and support each other produces culturally sensitive citizens and ambassadors who promote multicultural values and advocate social justice for the betterment of humanity.

(k)
School boards should apply a holistic approach to enhance student wellness, safety and achievement.  Our schools should serve as factories producing ideal citizens for the first formal multicultural society in the world.  Teachers have to adapt to this reality and adjust to the changing faces in the classroom.  They see the issues students bring to school and cannot work in isolation to address the problems. Links with critical community services and other supports for mental health, counseling, shelter, addictions treatment, and so forth are needed.  Schools should be advocates and resource banks for information and referrals.  Opening gyms after school as safe spaces for students to hang out and liaise with police officers, Elders, professionals, social service agencies and so forth will make a difference.  Better results are achieved when we collaborate and not work in silos.
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CONCLUSION

“He who opens a school door, closes a prison.”  Victor Hugo

This report highlights the need to support students to stay in school and graduate for a better life and our collective prosperity. Our governments know the importance of publicly funded education and are investing in the development of knowledge for progress. Teachers play a pivotal role in shaping our destiny since society depends on education to fulfill our social needs and enhance our civic structures. All citizens have free access to early education which lays the foundation for careers, trades, professions and so forth.  Therefore, we must do all we can to reduce school drop outs.

An extensive study Breaking the Cycle of Failure by Charity Intelligence Canada, reveals that:

1. 
40% of all drop-outs leave school by the age of 16 without an adequate education. Aboriginal drop-out rates are extremely high across Canada. A similar picture is seen among inner-city Black students with nearly double the provincial number of drop-outs. Immigrants and English as-a-Second Language (ESL) students. The completion rate for immigrants is comparable to inner-city levels. 

2. 
A high school education is more important today than 20 years ago, and the costs of not having a high school education are higher. A simple relationship explains the dynamic between education and income: education leads to employment, and employment leads to income. Higher education increases an individual’s income potential. High school drop-outs are the lowest wage earners.

3. 
Early education is critical. Elementary education lays the foundation for learning. Reading, writing and math basics are essential. Poor academic performance in early grade tests predict one third of high school drop-outs. Half of all high school drop-outs are identifiable in Grade 7

4. 
Good schools and programs have more influence than all social and family risk factors combined. These organizations are effective in producing higher graduation rates for at-risk students. The key aspect here is to engage students in supportive environments which keep students attending classes. 

5. 
Late interventions are attended by only 16% of high school drop-outs before age 25.
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Recent news articles cited in this report reveal that absenteeism at Thunder Bay and Northwestern Ontario schools is more than twice the provincial average. From the key research findings #1 above, Aboriginals, Blacks and immigrant groups in English as a Second Language classes all have high drop-out rates.  We can conclude that a majority of these students are from racialized groups, and have problems being engaged in the system.

We know that racism and discrimination are factors in student absenteeism and subsequent drop outs. Many schools in low income areas have been proactive by providing breakfast or lunch at school with impressive results, and after-school programs in racialized and minority neighbourhoods are contributing to student success. Therefore, we believe that aggressive measures to promote acceptance, inclusion, deal with racism and will also make a difference.  

#3 above confirms that early education lays the foundation of learning. Investing in kindergarten and elementary programs will break the absenteeism habit early. Our school boards in urban centres should lobby the Federal government that underfunds First Nation students on reserves to provide adequate resources so that when they move to the city for high schools, their reading, writing and math basics are up to par, so that they do not quit, but stay in school and graduate.  

#4 says it all. Good schools and programs have more influence than all social and family risk factors combined. This implies good teachers and programs to engage students in supportive school environments which keep students attending classes and subsequently graduating. From the First Nations students we surveyed education a priority. The First Nations Regional Early Childhood, Education and Employment Survey also reveals that most First Nations youth have generally positive feelings about school. A large majority (83%) either agreed or strongly agreed that they were happy at school, while 75% agreed or strongly agreed that most students at their school enjoyed being there. 

We must build on these findings and create a more accepting and inclusive climate for students to benefit from our publicly funded education system. Canada’s Multiculturalism Act guarantees equity, and Ontario’s Equity and Inclusive Education Strategy recognizes diversity and the need to promote respect, empathy, compassion, and tolerance in classrooms. Schools are the ‘factories’ and teachers the forefront-line workers for educating the nation’s citizens, developing creative minds, eradicating ignorance, and producing a diverse work-force. We are calling on teachers colleges, school boards and teachers unions to provide the best gifted and culturally sensitive teachers who can engage all students, help them to realize their highest potential and break the cycle of dropping out. This will expedite the achievement of a truly multicultural society that cherishes diversity, equality and respect.
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The RMYC is concerned about the slow progress of achieving equity in Canadian society. The Multiculturalism Policy was introduced in 1971, and the Canadian Multiculturalism Act became the law of the land in 1988, yet Canada is still nowhere near achieving equality. Ontario’s Equity and Inclusive Education Strategy has been in place since 2009 for all students to reap the full benefits of our publicly funded education systems, but school drop-outs among Indigenous, racialized and minority children are still very high.  Drop-outs are not mere statistics and numbers for budgets and classroom sizes. They are our peers, friends and classmates with real names that schools are failing to engage. 

The Youth Council wants to provide meaningful input and create changes we believe will make a difference.  As eminent leaders of tomorrow, we should be taken seriously and be included as partners in the decision-making process to help shape our future.  But, we are greatly influenced by adults who teach us, serve as role models, design and fund policies that can open or close doors as well as create opportunities or exclude our participation. Being minors and dependents we need resources to fully participate in activities that remove barriers we face, break negative cycles that marginalize us, and exclude other citizens from full participation in all aspects of Canadian society. 

With over thirty years of experience engaging children and youths, the RMYC has been a voice for young people of all backgrounds in Thunder Bay and underserviced communities across North-western Ontario.  In Thunder Bay, the Council has been directly involved with various groups such as:
· Thunder Bay City Council’s Anti-Racism and Respect Advisory Committee;
· Thunder Bay Strategic Planning Committee;
· Thunder Bay Crime Prevention Council;
· Diversity Thunder Bay;
· Thunder Chamber of Commerce Community Issues Committee; 
· The Community Advisory Committee on Race Relations to the Thunder Bay Police; 
· Lakehead Public &  Catholic School boards’ Anti-racism Policy Development Committees;
· Thunder Bay Aboriginal Inter-agency Council;

· Community Coalition Unified for the Protection of our Children and Youth –CCUPCY;
· Thunder Bay Healthy Lifestyles Coalition.
While our role is appreciated and valued in the community, we have been sidelined when it comes to funding for capacity development and youth engagement to sustain our creative and successful youth-led initiatives such as the Anti-Racism/Race Relations Student Working Groups, Safer Communities Campaign, Reception and Orientation Program for First Nation students and so forth.    
 [image: image4.emf]
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The letter above written in 1993 acknowledges the impact of the RMYC’s fall orientation sessions on First Nation student retention and building positive relationships. In 2008, the provincial government gave the Lakehead Board of Education a grant of $1 million to reduce attrition and improve the success rate of Aboriginal students. None of the funding was shared to revive the orientations we had suspended after losing bingo revenues when the Casino opened in 2000. We could have helped many students to stay in school had we continued running the program during the past 17 years.
The same can be said about the racial tensions in Thunder Bay today.  Since being formed in 1985, the RMYC has worked tirelessly to build bridges and eliminate racism among children and youth --believing that as they grow older, they will have learned to get along. This earned us the following:


The Lakehead Social Planning Council Award for Equality and Social Justice - 2002.


The J.S. Woodsworth Award for Social Justice in 2002.


The 2002 Royal Commonwealth Youth Service Award for building bridges through the Reception and Orientation Program to welcome and support First Nations students


The Canadian Race Relations Foundation Award of Excellence in 2003 
· The 2015 Thunder Bay Respect Champion Award 
In addition:
*  
In 1989, founding RMYC president, Melanie Goodchild was the first Aboriginal youth to get the YTV Award for leadership and exemplary work on race relations in the community. 

*
RMYC President Naana Jumah, received the 1997 Canadian Council for Multicultural and Intercultural Education Youth Award.  

*
A total of four RMYC executive officers, Tara Campbell (1993), Miriam Figueroa (1999), Tamara McDonald (2002) and Sasha Sky (2006) have been recipients of the Lincoln M. Alexander Award for Leadership in the Elimination of Racial Discrimination. 
In spite of these accomplishments, as well as pioneering a March 21 Multicultural/Multicoloured Bow campaign in 1992 -- of black, red, white and yellow ribbons intertwined to symbolize the beauty of the human race united and co-existing in harmony, and a unanimous resolution by the Nishnawbe Aski Nation Chiefs-in-Assembly in 2003 (below) supporting our initiatives with Aboriginal children and youth, the City has not funded our work or compensated us for lost gaming revenue now filling city coffers.  We could help to build bridges of trust and co-operation with First Nations if we had funding.
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With adequate financial support, guidance and encouragement, the RMYC can:

* Re-establish the Youth Council and the Multicultural Youth Centre as successful strategies for youth-to-youth engagement through conscious deliberate efforts to be inclusive, giving youths a voice, involving them in decision-making, and empowering them to be part of the solution to problems.
* Train peer leaders and develop ambassadors for equality and social justice to advance the Truth and Reconciliation Commission’s Calls to Action, discuss Treaty Rights, education, poverty, racism, addictions and other issues of interest or concern, as well as work with schools, police, the city and other institutions to share a youth perspective, and provide input on the changes they want to see. 

* Develop our capacity to revive the reception and orientation sessions run by youths from different backgrounds to welcome Indigenous students and work First Nations, the City and other stakeholders to implement the Coroner’s recommendations to enhance student safety, wellness and achievement. 
* Engage children and youth to mobilize the community through youth-led approaches to raise awareness of the Canadian Multiculturalism Act, Ontario’s Equity and Inclusive Education Strategy, the Canadian Charter of Rights and Freedoms, the Human Rights Code, etc.; commemorate March 21--the International Day for the Elimination of Racial Discrimination and Human Rights Day to promote human dignity and equality, and celebrate Canadian Heritage Days (June 21 – July 1) to build bridges of understanding, promote mutual respect and foster national unity. (see pages 74-78)
* Produce youth-friendly promotional materials that include: "Stop Racism" buttons, decals, balloons, posters, leaflets, videos, Multicultural Bows etc, use social media to initiate educational dialogue on racism, discrimination, homophobia, and organize fun, friendly events such as festivals, socials, dances, feasts and concerts that bring people together to share culture and build a collective identity.
* Create youth-friendly spaces where diversity, mixing, respect and getting along is normal, and produce resource materials (e.g. below) to give young people confidence to make presentations in schools, lead community forums, facilitate workshops and dialogue on anti-racism, diversity, privilege, systemic racism and so forth, as well as assist institutions to develop policies and practices that promote equal access, equal opportunities and equal participation in all aspects of Canadian society.  

Helpful hints for discussing Multiculturalism and Race Relations:

3.  RESPECT ALL CULTURES: It’s important that everyone has pride in and respect for their culture/ language/race. Pride is healthy as long as it doesn't put anyone down or instil feelings of superiority.
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1.  DO NOT BLAME PEOPLE:  Accusing or blaming other students and teachers for their feelings and ideas is not leaving the discussion open.  Never call anyone a "racist" unless you are sure they are acting on attitudes they know are racist.  Try not to back people into corners.
2.  DO NOT TELL PEOPLE WHAT THEY SHOULD BE THINKING:  Allow for open discussion and allow people to explore their ideas in an atmosphere of trust.  Always begin where people are at.  Allow people to ask questions and be prepared to explain your stand.

4.  BELIEVE THAT PEOPLE WILL CHANGE:  Most people have attitudes that they have learned from their past.  They believe that these are fair and factual. They will change these only after they have fair and factual treatment to show them that they may have been biased.

5.  DON'T PUT MINORITIES ON THE SPOT: Just because there may be minorities present does not mean that they have all the answers or know everything about a culture. Minorities are uncomfortable when they are singled out only when it comes to talking about racism, discrimination or prejudice.

6.  TALK ABOUT COMMONALITIES AS WELL AS DIFFERENCES: It is wrong just to stress differences between groups.  Most of us have a common history of being immigrants to Canada and find that there is much in common in every culture.

7.  DEAL IN SPECIFICS: Whenever you are dealing with multiculturalism/race relations, it is important that topics relate to the experiences of students and teachers.  Base your work in the "real" world.

8.  KEEP A SENSE OF HUMOUR:  If you keep things serious, you will turn people off.  While discrimination and prejudice are not funny, allow people the chance to have fun while exploring the issues.  Role playing and games help lighten the topics.

9.  USE PERSONAL EXPERIENCES AND EXAMPLES: Give personal examples or references of friends and acquaintances as practical evidence of incidents.  It is much easier to connect with the audience if it shows that you have been there, or know someone who has done that, and you are sharing experiences.

10.  DON'T GIVE UP:  The old saying "If at first you don't succeed, try again" is important to bear in mind. Nothing changes without struggle and pressure. Don't go at it alone. Organize! Don’t give up.
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ONTARIO’S EQUITY AND INCLUSIVE EDUCATION STRATEGY
“Teaching is not just a job.  It is a human service and it must be thought of as a mission” Dr. Ralph Tyler

QUICK FACTS:

The Equity and Inclusive Education Strategy is designed to support a publicly funded education system that gives all students the opportunity to reach their highest potential 
Vision:  We envision an inclusive education system in Ontario in which:
· All students, parents and other members of the school community are welcomed and respected.

· Every student is supported and inspired to succeed in a culture of high expectations for learning.

To achieve an equitable and inclusive school climate, school boards and schools will strive to ensure that all members of the school community feel safe, comfortable, and accepted.  We want all staff and students to value diversity and to demonstrate respect for others and a commitment to establishing a just, caring society.

Why an equity and inclusive education strategy? 
Publicly funded education is a cornerstone of our democratic society. Ontarians share a belief in the need to help students learn and to prepare them for their role in society as engaged, productive and responsible citizens. Yet, some groups of students, including recent immigrants, children from low-income families, Aboriginal students, boys and students with special education needs, among others, may be at risk of lower achievement. 

Equity and excellence go hand in hand 
An equitable and inclusive education system is fundamental to achieving high levels of student achievement. It is recognized internationally as critical to delivering a high-quality education for all learners (UNESCO, 2008). Equitable, inclusive education is also central to creating a cohesive society and a strong economy that will secure Ontario’s future prosperity. 
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 WHY NOW? 
Canadians embrace multiculturalism, human rights and diversity as fundamental values. However, there are ongoing incidents of discrimination in our society that require our continuing attention. Bullying, hate propaganda and cyber-bullying are major concerns for parents and students. Racism, religious intolerance, homophobia and gender-based violence are still evident in our communities and, unfortunately, in our schools. This can lead to students feeling rejected, excluded and isolated at school, which may result in behavior problems in the classroom, decreased interest in school, lower levels of achievement and higher dropout rates. 

Ontario is Canada’s most diverse province, and we must find solutions to these concerns. We must address the needs of a rapidly changing and increasingly complex society by ensuring that our policies evolve with changing societal needs. 

What is Ontario’s Equity and Inclusive Education Strategy? 
Launched in 2009, Ontario’s award-winning Equity and Inclusive Education Strategy aims to help the education community identify and address discriminatory biases and systemic barriers in order to support the achievement and well-being of all students. The strategy builds on successful ministry, school board, and school policies and practices. 

Parent engagement is an essential component of Ontario’s Equity and Inclusive Education Strategy. Study after study has shown that student achievement improves when parents play an active role in their children’s learning, and that good schools become even better schools when parents are involved. Parents in Partnership: A Parent Engagement Policy for Ontario Schools (2010) formally recognizes and supports a vision of parents as both as valued partners and active participants in their children’s education.
Who is involved, and how? 
Ontario’s Equity and Inclusive Education Strategy calls for: 

• each school to create and support a positive safe school climate that fosters and promotes equity, inclusive education, diversity 

• each school board to develop and implement an equity and inclusive education policy and a religious accommodation guideline for the board and its schools

68
• Equity and Inclusive Education (EIE) Implementation Networks to share effective practices and resources and promote and participate in collaborative learning opportunities 

• education and community partners to support school and board efforts by providing resources and professional learning opportunities 

•   the ministry to provide direction, support and guidance. 

What does the strategy accomplish? 
To achieve equity and inclusive education in Ontario schools, we have identified three goals:

1. Shared and committed leadership by the ministry, boards and schools will play a critical role in eliminating discrimination through the identification and removal of bias and barriers. 

2. Equity and inclusive education policies and practices will support positive learning environments so that all students can feel engaged in and empowered by what they are learning; supported by the teachers and staff from whom they are learning; and welcome in the environment in which they are learning. 

3. Accountability and transparency will be demonstrated through clear measures of success and communication to the public about our progress towards achieving equity for all students. 

What’s next? 

As a result of Ontario’s Equity and Inclusive Education Strategy, every school board now has an equity and inclusive education policy and a religious accommodation guideline in place to support student achievement and promote the well-being of all students.

The principles of equity and inclusive education are to be embedded in all ministry, board and school initiatives, policies, program and practices. 

The Equity and Inclusive Education Networks play an important role in supporting effective implementation of the Strategy across the province. 
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On September 1, 2012, Bill 13, the Accepting Schools Act, which amends the Education Act, came into force. It sets out expectations for all school boards to provide safe, inclusive, and accepting learning environments in which every student can succeed. It is one part of Ontario’s Comprehensive Action Plan for Accepting Schools and includes provisions that build upon Ontario’s Safe Schools and Equity and Inclusive Education Strategies. 

The ministry continues to work with boards and schools to build and sustain positive learning environments to support student achievement and wellbeing.

WHAT IS -- DEFINITIONS:

Diversity:   










                   The presence of a wide range of human qualities and attributes within a group, organization, or society.  The dimensions of diversity include, but are not limited to ancestry, culture, ethnicity, gender, identity, language, physical and intellectual ability, race, religion, sex, sexual orientation, and socio-economic status.

Equity:











       A condition or state of fair, inclusive and respectful treatment of all people.  Equity does not mean treating people the same without regard for individual differences.

Inclusive Education:







                 Education that is based on the principles of acceptance and inclusion of all students. Students see themselves reflected in their curriculum, their physical surroundings and the broader environment in which diversity is honoured and all individuals are respected.

Racism:

A belief or doctrine that inherent differences among the various human racial groups determine cultural or individual achievement, usually involving the idea that one’s own race is superior to, and has a right to dominate others or that a particular racial group is inferior to others 

-- a policy, system of government, etc., based upon or fostering such a doctrine;

-- discrimination, hatred or intolerance of another race or other races.
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MULTICULTURALISM – Diversity / Equality / Respect

“Our children need to be treated as human beings – exquisite, complex, and elegant in their diversity” Lloyd Dennis 

Multiculturalism is our national character. It embodies shared values — openness, respect, compassion, willingness to work hard, to be there for each other, and to search for equality and justice. Indigenous people and newcomers from all over the world who have settled here bring different pasts to create a common future. 

Canada's Multiculturalism Policy was introduced in 1971 in recognition of all the people who have contributed to building this country. 

In 1977, the Canadian Human Rights Act was passed to ensure that all individuals have equal opportunities without being hindered in, or prevented from doing so by discriminatory practices based on race, national or ethnic origin, colour, religion, age, sex, sexual orientation, marital status, family status, disability or conviction for an offence for which a pardon or suspension has been granted.
The Canadian Multiculturalism Act was passed in 1988 to reaffirm our commitment to equal opportunity, equal access and equal participation in all aspects of Canadian life.

In 1966, the United Nations declared March 21 the International Day for the Elimination of Racial Discrimination. This was to commemorate a tragic event when peaceful demonstrators against apartheid in South Africa were massacred at Sharpeville in 1960. Canada signed on to the International Day for the Elimination of Racial Discrimination in 1969.

On December 20, 1983, the General Assembly of the UN called upon all states and organizations to participate in the Program of Action for the Second Decade to Combat Racism and Racial Discrimination.  

On March 21, 1986, Prime Minister Brian Mulroney proclaimed in the House of Commons "Let us all work toward the day when racism and racial discrimination become history and when every Canadian can participate fully and equally in the life of our country."

On September 1988, ministers attending a federal/provincial/territorial ministerial conference on human rights agreed to commemorate March 21 across Canada. The first national March 21 campaign against racial discrimination was launched by the Government of Canada in 1989.
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CANADIAN MULTICULTURALISM: Backgrounder

In 1971, Canada became the first country in the world to adopt a Multiculturalism Policy. Canada’s diversity has evolved over the years and is embedded within a broad policy and legislative framework.  

National
1947
Passage of the first ever Canadian Citizenship Act

1960
Passage of the Canadian Bill of Rights

1963
Establishment of the Royal Commission of Bilingualism and Biculturalism

1969
Book IV of the Bilingualism and Biculturalism Commission Report emphasizes the bilingual and multicultural nature of Canada   

1969
Introduction of the Official Languages Act

1971
Introduction of Canada’s Multiculturalism Policy

1977
Passage of the Canadian Human Rights Act.

1982
Adoption of the Canadian Charter of Rights and Freedoms

1984
Special Parliamentary Committee Report, Equality Now, calls for a Multiculturalism Act and establishment of a national research institute on multiculturalism and race relations issues

1986
Passage of the Employment Equity Act

1988
Passage of the Canadian Multiculturalism Act

1995
Federal Government declares February as National Black History Month in Canada

1996
Government establishes the Canadian Race Relations Foundation

1997
Renewed Multiculturalism Program announced

International

1948
The International Convention on the Prevention and Punishment of the Crime of Genocide

1948
The Universal declaration of Human Rights

1958
The International convention on Discrimination in Respect of Employment & Occupation 

1965
The International Convention on the Elimination of All Forms of Racial Discrimination (Canadian Ratification in 1969)

1966
The International Covenant on Economic, Social & Cultural Rights (Canadian Ratification-1976)

1966
The International Covenant on Civil and Political Rights (Canadian Ratification-1976)

2016
The International Rights for Indigenous People Dec. 2007 (Canadian Ratification May 10, 2016)
72
NATIONAL  BLACK HISTORY MONTH IN CANADA – Gaps in School Curriculum
“The purpose of education is to replace an empty mind with an open one.” Malcom Forbes

Historian Carter G. Woodson initiated ‘Negro History Week’ in 1926 to raise awareness of Black History in the Unites States of America, and honour the accomplishments of African Americans. The name Black History Month (BHM) was adopted in 1976.  The Ontario Historical Society formed in 1978 has promoted BHM in Canada and advocated inclusion of Black History in the education curriculum. The Parliament of Canada adopted February as Black History Month in December 1995. Blacks have been part of North American history since early settlement, but a lack of inclusion in the education system is evident by the need for BHM to raise awareness.   

Some of the Black content that should be included in the school curriculum:

* 
Pedro Alonzo Nino, a black man, is known to have been on Christopher Columbus’ ship on the first Spanish voyage to the New World in 1492.

*
Sailors of African descent were also in the company of Balboa, Cortes, Ponce de Leon and other early European explorers to the Americas.

*
The importation of Africans as slaves to the Americas began in the early 1500s.

*
Methieu Da Costa, a black man travelled with Champlain‘s expedition to the Atlantic region of Canada 1604 - 1606.

* 
The first recorded slave purchase in New France (Quebec) was in 1628 for a boy from Madagsacar (Malagasy Republic) given the name Olivier Le Jeune.

* 
In 1685, “Code noir” or the “Black Code” became law and provided guidance on topics such as the sale of slaves, their religious instruction, training, and disposition of their offspring.

*
Slavery became legal in Quebec in 1709.

* 
The British Parliament abolished slavery in all British territories on August 28, 1833.

* 
July 31, 1834, slavery came to an end in British North America.

* 
Harriet Tubman began the Underground Railroad across the border to free slaves in 1851.

* 
Emancipation Proclamation was passed in the United States of America in 1863.
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Slavery and racism left African-Americans with little to no rights, and their contributions to society and human kind have not been properly covered in history textbooks. Since desegregation, African- American athletes, movie stars, sports celebrities, musicians and artists have been on social media and seen by everyone, but inventions and discoveries by African-Americans listed below that challenge widely held stereotypes have not been taught in schools. More Black inventors, inventions and discoveries are available on Wikipedia, Black inventors, or http://www.blkinvlist
· The portable X-ray machine, truck refrigerator systems, and the self-starting gasoline motor    were invented by Frederick Jones.
· The self-lubricator for machines was invented by Elijah McCoy. The phrase “The Real McCoy” comes from the quality of his ‘genuine’ inventions.

· The control unit used in pace-makers, chemical air-filters, and electronic devices for radios,

televisions and other electronic equipment were invented by Otis Boykin.

· The electric incubator, automatic air brake, telephone receiver, and the device to power trains by electricity rather than steam were invented by Granville T. Woods.

· Peanut butter, linoleum, fuel briquettes, synthetic rubber and synthetic marble are some of the many inventions/discoveries by George Washington Carver.

· The turn signal for vehicles and automatic gear shift were invented by Richard B. Spikes

· Practical incandescent light-bulb filaments were invented by Lewis Latimer.

· Lonnie Johnson invented the Super-soaker water gun

· Dr. Patricia Bath invented the Laserphaco probe / laser-imaging

· Garrett Morgan invented the automatic traffic signal, gas-mask, breathing device and safety hood
· George Sampson created the clothes dryer.

· Norbet Rillieux invented automated sugar refining

· Jan Matzeliger invented the machine that made the mass production of shoes possible

· The spark plug was invented by Edmond Berger in 1839. 

· Alexander Miles developed the elevator
· Dr. Daniel Hall Williams was the first surgeon to perform open heart surgery successfully

· Dr. Charles Drew “father of blood banks” discovered ways of preserving plasma.

· The two-cycle internal combustion engine was invented by Frederick M. Jones in 1950.


· The exhaust purification device was invented by Meredith Gourdine in 1967.

· Dr. Mark Dean developed the systems that led to the modern day personal computer.

· Benjamin Bannaker invented the first clock in the United States of America.
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2017 CALENDAR OF NATIONAL DAYS OF SOCIAL JUSTICE ACTION

 “Every individual matters.  Every individual has a role to play.  Every individual makes a difference” Jane Goodall 

Below are special days when schools, classes, individual students, student clubs and student councils can plan events and organize activities to commemorate special days that enhance Canadian values of respect, equality and social justice. The following dates can serve to rally students to participate, and become aware of the significance of the occasion. 

JANUARY:

27 -- International Day of Commemoration in Memory of the Victims of the Holocaust

 FEBRUARY:
  February is Black History Month
4 -- World Cancer Day

6 -- International Day of Zero Tolerance to Female Genital Mutilation

14 -- Annual Women's Memorial March

14 -- Have a Heart Day for First Nations Children
15 -- National Flag of Canada Day

20 -- Family Day - Alberta, Manitoba, Nova Scotia (Heritage Day), Saskatchewan, Ontario, PEI

20 -- World Day of Social Justice

21 -- International Mother Language Day

MARCH:

8 -- International Women’s Day

20 -- International Day of Francophonie/French Language Day

21 -- International Day for the Elimination of Racial Discrimination

22 -- World Water Day

24 -- International Day for the Right to Truth concerning Gross Human Rights Violations and                                      
the Dignity of Victims

25 -- International Day of the Remembrance of Victims of Slavery & Transatlantic Slave Trade
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APRIL: 

1-7 -- Global Asbestos Awareness Week

2 -- World Autism Awareness Day

4 -- Refugee Rights Day (anniversary of the Supreme Court’s (1985) 

7 -- World Health Day

12 -- International Day of Pink

19 -- Equal Pay Day

22 -- Earth Day

28 -- National Day of Mourning for Workers Killed and Injured on the Job;

MAY:     May is Asian/South Asian Heritage Month

1 -- International Workers' Day (May Day)

3 -- World Press Freedom Day

15 -- International Day of Families

17 -- International Day Against Homophobia and Transphobia and Biphobia (IDAHO)

21 -- World Day for Cultural Diversity for Dialogue and Development

JUNE:   June: National Aboriginal History Month  /  June: PRIDE Events

1 -- Global Day of Parents  

4 -- International Day of Innocent Children Victims of Aggression

5  -- World Environment Day

11 -- National Day of Reconciliation

12 -- World Day Against Child Labour

20 -- World Refugee Day
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21 -- National Aboriginal Day

24 -- St Jean Baptiste Day (QC only)

26 -- United Nations International Day in Support of Victims of Torture

27 -- Multiculturalism Day (Government of Canada

JULY:

1 -- Canada Day

18 -- Nelson Mandela International Day 

 

AUGUST :

9 -- International Day of the World’s Indigenous Peoples

12 -- International Youth Day

19 -- World Humanitarian Day

 

SEPTEMBER:

4 -- Canada Labour Day

8 -- International Literacy Day

15 -- International Day of Democracy

21 -- International Day of Peace

OCTOBER:    October is Women’s History Month

1 -- International Day of Older Persons

2 -- International Day of Non-Violence

4 -- Sisters in Spirit Vigil – Annual day of observance to honour the lives of missing and                   
Murdered Aboriginal Women and Girls
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5 -- World Teachers’ Day

10 -- World Mental Health Day

15 -- International Day of Rural Women

16 -- World Food Day

17 -- International Day for the Eradication of Poverty

24 -- United Nations Day

NOVEMBER:

11 -- Remembrance Day

14 -- World Diabetes Day

16 -- International Day for Tolerance

20 -- Universal Children’s Day

22 -- National Housing Day

25 -- International Day for the Elimination of Violence against Women

 

DECEMBER:

1 -- World AIDS Day

2 -- International Day for the Abolition of Slavery

3 -- International Day of Persons with Disabilities

5 -- International Volunteer Day for Economic and Social Development

6 -- National Day of Remembrance and Action on Violence against Women

10 -- Human Rights Day

18 --: International Migrants Day

20 -- International Human Solidarity Day

24  -- Remember Injured/Killed Workers, Ontario
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CREATING INCLUSIVE SCHOOLS -- REPORTING RACIST INCIDENTS

This form will help students report racist incidents at school. When completed, please give it to your school principal, class teacher, guidance counsellor, staff, parents/guardians. Keep a copy for follow-up. You can also drop-off a copy to at the Multicultural Youth Centre at the above address, or fax it to: (807) 622-7271.
Date of Report_________________   School __________________________________________

Name of person Reporting the incident: _______________________________________________

Name of person Recording information: ______________________________________________

Briefly describe the incident -- What happened? (was it verbal, physical, etc?) ________________

______________________________________________________________________________

______________________________________________________________________________

Where did it happen? (Place –in class, gym, hallway, grounds, etc.) ________________________

When did it happen?  Morning __________   Afternoon   __________   After-school   __________

Do you know the Name(s) of the person(s) involved?  YES_____   NO______

If YES, Who?___________________________________________________________________

Did anyone else see what was happening? YES_____   NO_____

If YES, List the witness(es):________________________________________________________

______________________________________________________________________________

Any other information you feel is important (i.e. whether this has happened before) ____________

______________________________________________________________________________

______________________________________________________________________________

How would you like to see the problem resolved? _______________________________________
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Frank Pullia, the child/youth advocate for the City of Thunder Bay, seen sitting second from left,
with the Reglonal Multicultural Youth Councll, which has been In operation for over 30 years.

Developing civic responsibility

City of Thunder Bay councillor
and child/youth advocate Frank
Pullia’s consistent collaboration
Wit the Reglonal Multicultural
Youth Council (RMYC) continues
to Inspire, inform and involve di-
‘verse youth.

'Members of ¢he youth council
act as ambassadors Who assess the
health and social needs within
thelr schools and communities and
thus inform city services.

Input from the youth who face
challenges such as poverty and dis-
crimination is also welcomed dur-
ing the implementation of commu-
‘nity-based youth hubs.

One key nelghbourhood-based
‘program Is held at Windsor, Where
a junior group meets after school
in their nefghbourhood.

One of our youth councll volun-
teers has played a key role in orga-
‘nizing this afterschool club, where
young people prepare a meal 1o
share together.

‘This is modelled after the Youth
Council's experience of running
the after-school program at Dennis
Franklin Cromarty High School,
‘where youth leaders are trained to
‘work with their peers.

The plan of action involves de-
veloping young leaders to reach
out and engage thelr peers in posi-
tive activitles.

A youth-to-youth approach Is be-
ing applied to implement recom-
‘mendations from the coroner's in-
quest into the deaths of seven First
Nations students who attended
school In the city

‘The youth-to-youth approach s
‘meant fo enhance their safety, well-
ness and achlevement.

‘The RMYC is also working with
the Ministry of Education, Lake-
head District School Board, Thun-
der Bay Catholic District School
Board and Nishnawbe Aski Nation
t0 promote Ontario’s Equity and
Inclusive Education Strategy.

‘The youth council has created a
‘working group of student repre-
‘sentatives from city high schools to
‘act as ambassadors o Improve the
‘wellbeing of students within their
schools. The group meets monthly,
and will be facllitating a workshop
called Multiculturalism in Schools
— From Different Pasts, A Com-
‘mon Future, at the 2017 Youth Em-
bracing Diversity in Education
Students Conference today.

‘We are proud that Thunder Bay
has a Children’s Charter and wel-
come Pullia’s interest in the needs
of vulnerable and atrisk youth.
Providing opportunities for mean-
ingful engagement, community-
building and supportive mentoring
improves the quality of 1ife of the
‘nextand successive generations.

— Submitted by Puuline Fogarty,
Multicultural Association of North-
western Oniario
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WORKING GROUP HIGH SCHOOL STUDENT REPRESENTATIVES

Lakehead Public Schools

Hammarskjold: Aleksi Luoma, Allie Jones, Katie Kawahara, Jennifer Villenuve


Sir Winston Churchill: Emily Horton, Bonawbae Kanutski, Alex McCubbin, Levina Mishenene

Superior: Darci Bygigyr, Jacqueline Grace, Hannah Pearson, Kaylee St- Pierre Dalzell 

Westgate: Emma Abbott, Bailey Bray, Maija Erickson, Brooklyn Wilson, 
Thunder Bay Catholic District School Board:

St. Ignatius: Chance Angus, Noah Atkinson, Ashley King, Jane Wawia


St. Patrick: Camaryn Gregory, Ryan Meekis, Patricia Ndebele, Iliana Susin

For more information or inquiries about this report please contact: 

The RMYC,  c/o  The Multicultural Youth Centre

511 E. Victoria Avenue, Thunder Bay, Ontario   P7C 1A8

Telephone:     (807) 622-4666           Fax:     (807) 622-7271

E-mail:  manwoyc@tbaytel.net
